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Introduction to the conference

At the RAPRIL 2011 Conferengee welcome all who are involved in practizesed research to the

sixth edition of the EAPRIL conference! EAPRIL is unique by bringing together those interested in the
crossroads between research and practice and between profedsiamahg and education. Theme of

this year's conference is Balancing workplace learning and practitioner research across professional
fields. This theme fits well with one of EAPRIL most important aims: "We needbasedngstactice

as well as practicdased research, in other words, research that is relevant to practitioners."

Learning and training in the workplace is one of the most important ways of preparing young people
for a vocational career, but is also vital for continuous professional deeekopkithough workplace
learning has proven to be a classical way of learning, it does not always automatically result in
effective learning results. From that perspective we can conclude that practitioner research on effective
workplace learning is in itsfancy.

For the upcoming EAPRIL conference we invite researchers and practitioners who can inspire colleagues
how to design research in the context of workplace learning and/or would like to share their ideas and
experiences with regard to practidmsed research with practitioners in the field. Workplace learning

is of special interest in dual education as dual education gets its shape and stature by learning in and
through working activities. An illustrative example are the teachers and studentsalledso
professional development schools (PDS). Professional development schools provide an important and
rich learning environment within teacher training. Training activities and responsibilities are increasingly
transferred from the teacher training egk to the PDS. This transfer includes developing research
competencies: becoming a teaetesearcher by being a teacheesearcher in the context of a PDS.

We increasingly recognize that practitioners are not only object of study but ateseemchers

studying quality improvement of their own work, working situation or work place learning. As a
consequence more attention should be paid to the question how practitioners and researchers can
collaborate in doing practicbased learning in order to optie@ learning within professional contexts.
Examples of questions that can be addressed at the conference are:

A - How can practice based research contribute to
A How can practice based restsfevarkpladeledmingzor gani zed w
A Which roles can be defined in practice based r

A - How to shape the dialogue between practitioner
to a research question anesearch design?

A What are effective approaches to assure owners
A What are critical and success factors in pract

The conferenceommittee
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Keynote presentatiorby Lorna Unwin

23/11/11 10.30-11.15 Main conference room

Looking inside the Russian Doll:
the challenges of research in and about workplaces

ABSTRACT:
Introduction

All workplaces are complex learning environments, but because learning is embedded within everyday
work processes, researchers need to be creative and briaded when desigmjrprojects in and

about the workplace. In this presentation, | will draw on recent research in a range of workplace
settings to argue that conventional methods used in educational research need to be enhanced in order
to capture the ways in which workg#a configure themselves as learning environments. This involves
designing research frameworks that locate workplaces within their broader productive systems in order
to develop detailed understandings of how and why workplaces differ as learning enviterame

how their learning potential might be improved. The presentation will also discuss a surprising paradox
that has implications for the development of practitioner research, namely that educational and training
institutions (schools, colleges, vmtatcentres, universities) tend not to see themselves as workplaces.

Formulating questions about work and learning

Research into the relationship between work and learning has expanded greatly in recent years across
several countries and also becoofeincreasing interest in policy circles at both sapt®nal and

national levels. A range of disciplines and methodologies are being brought into play, plus some
researchers are rediscovering ideas from the sociology of work and labour processtheongrée

previously developed separately from say educational research. We need to draw on all these
resources to develop a critical, as well as a fluid and expansive understanding of learning in the
context of contemporary forms of work (Guile 2010) anliight of changing lifestyles and aspirations.
Individuals relate to the work element of their lives in different ways and, hence, the value and
meaning they place-rcoen alteani(mBg Itikeatt iandodovwomker vi
questiof or researchers in this broad field has to b
learning that is necessary to produce goods and services efficiently? Is it on learning that develops an

i ndividual ds o0ccupat ngahatektendsbgyend the boundaries of the viork o n |
setting to encompass knowledge and skills related to being an active and responsible citizen? Is it on
learning that leads to innovation in and transformation of the work process and organizational
performance? Is it on learning that enables employees to work in ways that suit them rather than their
employers? Is it on learning that helps employees survive from day to day? Is it on learning that
fosters and supports lifelong learning?

Putti ng ebearoaf Wotkplazd leartnihg research

|t mi ght seem strange to emphasise the need to
l earning, but some studies become so focused on
context in which theyre rooted. Some studies which seem to begin from the premise that some kinds of
work are the antithesis of learning. There is a rich literature on the negative aspects of what Brown and

Scase (1991) cal | -@ged inequaliiesrinkét@iabourommarket (see, intbreadiap
Rainbird et al, 2004), and on what Green (2006)
economy?o. The danger here is that judgements a
particular job or occupatiobased on outdated information and/or stereotypical views of which jobs
involve O6skillsd and O6knowl edged. Respect for t
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everyday life possible is in short supply. One of the challenges and, dare tl gapdratives for

researchers exploring work and learning is to overcome the stereotypes.

I'n my own work and in that with research coll ea
worl dsé (such as t he Rus s ifulyrxpdedland)anawskedirstlee ssnecr et s
way as archaeologists uncover the treasures lying under layers of soil and rubble. Workplaces exist to
produce goods and services and they have to function within the boundaries of a broader productive
system and pdical economy (Felstead et al, 2009). The type of layers of control sitting above the
workplace affect employer behaviour with regard to the timescales in which they plan, the risks they

are prepared to take, and the levels of discretion they are prepai@dive to employees. Alison

Full er and | (2004) have characterised this div
restrictive continuumo, which combines consider
pedagogical practices. Inddaal and collective agency is central to our understanding of the work

learning relationship, but has to be examined in (symbiotic) relation to the context.

Seeing ourselves as workers and our institutions as workplaces

| referred earlier to the need foresearchers in the field of work and learning to move beyond their
prejudices about what constitutes 6goodd work.
need for researchers to consider the extent to which their own workplacestafamportunities for

learning that they seek in the sites of work they investigate and the extent to which the levels of
discretion they enjoy (or are denied) in relation to the way their work is organised affect their ability to

exert agency. Only by Hding ourselves and our workplaces up to the mirror for such scrutiny will we

be able to 6seed the work and workplaces of othe

References
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Keynote presentation byaivi Tynjala
24/11/1 1 15.30-16.15 Main conference room

Diversity in Workphce Learning

ABSTRACT:

Rapid change in society and the world of work challenges both individuals and organizations to
continuous learning. This presentation examines workplace learning in its different forms emphasizing
the diversity in learning contsntontexts, processes and outcomes.

First, diversity of workplace learning can be seen in the forms of learning. While workplace learning
has often regarded as informal and incidental activity taking place as ae$idet of work, research

has indicatd that many work activities may contain pedagogical elements and that formal and
informal learning activities will often be mixed in the learning processes (e.g. Billett, 2004; Tynjala
2008). In fact, what seems to be going on is a process of infornmiizatiformal learning and
formalization of informal learning.

Second, it is important to notice the diversity of learners. For example, interns and newcomers have
different learning needs than otimers and experienced workers. A study by Virtanenalayand

Collin (20009) showed that there are similariti
l earning at the workplace. At |l east in the Finni
and structured, which means that unlike gmmple s 8 | earni ng studentsd | ear
oriented, gui ded and assessed. While the empl oye

students often reported learning by working alone.

Third, workplaces differ in social, organiaaal and structural features, and this influences directly and
indirectly to the employees®d opportunities for
learning can be divided into organizational factors (e.g. organizational structunesiprfal factors

(e.g. collaborative climate), and individual factors (e.g. agency, motivatiesituddon). Thus, as

Billett (2004) has stated, the way workplaces afford opportunities for learning and how individuals
elect to engage in activities arvdth the support and guidance provided by the workplace, is central

to understanding workplaces as learning environments. Fuller and Unwin (2004) have differentiated
between expansive and restrictive approaches to workforce development. While the expansiv
workplaces offer opportunities for participation in multiple communities of practice, the restrictive
workplaces can be characterized by restrictive participation.

One example of the studies emphasizing the mediation of context on workplace leashiceynied

out in two companies that participated in the Learning Network funded by the Finnish Government
Workplace Research Program (Salojarvi et al, 2010). The aim of the Learning Network was to
enhance competence development and knowledge sharimge cint participating organizations.
Learning network activities were the same in both companies: Participation in network meetings four
times a year, interactive lectures and sharing experiences in the meetings, a development project in the
company, and seices of the consultant provided by the Learning Network. Our main finding was that
due to the different contexts of the companies, the outcomes of the networked learning processes
differed between them. The benefits from the Network activities werdyaheare visible in company

X in which the starting points for the development work were more conducive. In this company general
approach to workforce development could be described as expansive (Fuller & Unwin, 2004). In
company Y, the benefits of the Leiag Network were much more modest and could be clearly
identified only at the level of individuals who participated in the network activities. In this company,
there were problems in collaborative climate which negatively affected to the outcomes of the
development project

Fourth, diversity in workplace learning can be seen not only between different organizations but also
between different sectors or occupational fields. In one of our studies in the context of Finnish VET
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system we found highly significe di f f erences in studentsd vocatio
vocational fields, 1) technology and transport and 2) social services and health care (Virtanen, Tynjala

& Stenstrom, 2008). The students from the field of social services and dreasitooed higher in all

the factors related to positive components of vocational identity development (critical reflection,
development orientation, and strengthening of vocational identity) than the students from the field of
technology and transport. idilarly, the students of social services and health care had a lower
negative attitude towards work than the students of technology and transport. Our interview study
indicated that there are different structures by which workplace learning is organitezséntwo
vocational fields and these in turn can facilita
the basis of these findings, we would conclude t
in accordance with the educat# practices and structures of their particular fields.

Altogether, the studies described above emphasize the crucial role of the context in workplace
learning. The processes and outcomes of workplace learning (as well as in learning in any environment)
shape in their contexts, and take different forms in different contexts. The context, however, cannot be
seen as a mere separate Obackground factoro. I n
teams, organizations) are in an interactive rehedigp. It follows that the same context appears
different for different individuals, depending on numerous individual characteristics, attributes, motives,
positions, and so on.

Fifth, the diversity of workplace learning appears in different kinds tfarks and partnerships
between workplaces and educational institutions. On the basis of a recent study (Nykanen & Tynjala,
2011) three models of organizing relationships between higher education and the world of work were
identified. In the Specialist Meldthe management of the relationships with the workplaces is
delegated to the specialists such as recruitment departments and guidance and counseling personnel. In
the Integrated Model, universities aim to integrate theoretical courses and contentoriwith w
experience at least in some parts of the study programs. This is realized throughbpsegidct
learning or theoryntegrated practicum periods, for example. In the third model, Cultural Networked
Model, the close connection between education andigverkbedded in the structures and processes

so that the curriculum planning, teaching, learning and guidance all take place in a networked
collaboration between the workplaces, educational staff and the students. In this model all participants
recognize tamselves as learners.

Finally, the diversity is a quality for workplace learning research as well. Different research lines can
be distinguished according to the focus of study (e.g. individual learning vs organizational learning),
conceptual apparatuased (e.g. identity, agency, expertise), metaphors of learning (e.g. acquisition,
participation, transformation, creation), methodology (e.g. quantitative, qualitative, mixed), and
discipline (e.g. education, psychology, sociology, organizational studiegyement). As a conclusion,

a 0Three P Model of Workplace Learningd wildl be
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Panel Discussion moderated by Jos Beishuizen
25/11/ 11 13.45-14.45 Main conference room

New methods for practitioner research as refleet practice

ABSTRACT:
Introduction

Considering methods of practitioner research as a reflection toolbox for teachers is in line with Donald
Sch°ndéds (1987) conception of the reflective prac
advanige of their experiences by developing and using tools of reflection. These tools of reflection

can be further developed to extend the available repertoire of methods for practitioner research.

Issues to be discussed

1. Are tools of reflection useful tevelop new methods for practitioner research? Are tools for
practitioner research useful to develop new tools of reflection? What kind of tools of reflection or tools
for practitioner research do we have in mind?

2. What is the scope of practitioner reseld? The classroom, the school, the system, society at large?
Differences with other types of educational research?

3. How do we connect practitioner research in education with practitioner research in other domains,
like health care, workplace learning, @rganizational learning? How do we extend the community of
practitioner researchers?
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Invited Practice & Research Dialogue Session
presentation byFilip Dochy &Peter Declercq
23/11/11 13.45-15.10 Room 3

Co-creating the newALUniv Organization

ABSTRACT:
Challenge

AlcatetLucent has been under transformation for many years, implementing to a vemgxiargea

global organization structure with among others the intent to get the most bea#ditating talent

where it sitsThe AlcateLucentUniversity (ALUniv) organization is following that evolution and has
therefore decided to drastically changdocat he wa
generalist to a global specialist rolEhe announcement of the new organization modefiovesearly

February 2011, yet thenew leadership was not installed and the required time to do so would take

until early tomid April.

Solution
Supported by the Transformation Core Team (TCT), the Transformation installed tesnptaanys

to further aévelop the new functional elements that comprise th@mgnization. Each stikam had
a member of the TCT to either help define or to interfaitie and keep the suteams on track.

Thesuh eamsd® del i ver abl es wer e:
Define what pparioheedfupctiona ¢élement t i es ar e
A Define interfaces with other functional el emen

A Defioee | ob
A Determine a transition scenario

Subteams typically consisted of 4 up to 6 globally spread subject matter experts. Auotdenf 8
subteams work the 8 functional elements that comprise the new organizatesclearly announced
that being part of a sulbleam does not represent any indication eoffuture role in the ALUniv
leadership team.

Result

In the about 2 months thakre to be bridged between the announcement of the organizational
model and the installation of the new leadership team, a tremendous arhawnk was done by the
highly & intrinsicallyd motivated sultieams. Involvement in cocreatthg new ALUnierganization
clearly led to a level of motivation that was actuallyexpectedThe sulleam members very clearly
learned a lot from shaping the new organization ahd TCT got inputs as to which points in the
original design would potentially neadlditional attention or even completedesign.As a result, the
subteam members now also serve as change agents. They aradfeimgd to by leadership and the
Transformation Lead as the ones who can help clatifit are the intent and design of the new
organizationLearning in Context, London: Routledge.
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Invited Practice & Research Dialogue Session
presentation byNatalie Govaerts &oana Berea

24/11/11 1045-12.10 Room 10

Knowledge Transfer Approach

ABSTRACT:
Learning Challenge

In the teleommunications industry, we often encounter the situation in which technical operations work
needs to be transferred from one workgroup to a new group we establish in a different cobatry.
original workgroup may be iomaniatian.ulbet natuneabriesof or gan i
the work is that it is redime critical, with errors leading to major customer service impastsnen

cases with consequential risks to human lives and business community commerdiaé attalisnge

is how te new workgroup learns as quickly and as efficiently as possible to perforwotheand
progressively takes over the work, while minimizing risk to the work quality.

Solution
The developed learning solution to the situation described above is thedgeoWignsfeapproach.
Planning phase of the Knowledge Transfer approach:

Starthg with standard job profiles for the new workgroup and analysis of the specific tasks
andknowledge required, the needed skills and khow for performing on the job are id#fied. This
isundertaken with key representatives from the original work location. The output of this learning needs
analysis process represents the learning cofased on the learning content, the current knowledge
and skills of the new workgroumllectively andndividually, a learning plan is developed, with detail

to an individual level of how / when the contesiit be acquired, including through formal anetiog

job training.

Implementation phase of the Knowledge Transfer approach:

The leaning solution is strongly built around transforming the expert professionals in the original work
location into Subject Matter Experts (=trainers & coaches for the newly formed team me&hwbers)
structure of the Knowledge Transfer learning process enddal approach, consisting ofsaquence

of:

A f or mal #orFace/@léamigg/Cldsses) eargeting at creating a knowledge basis for

the following steps in the process;

A -thejob trainingd the key step in the learning process, deliveredhisySubject Matter

Experts;

A s h a @ light Bupegvision, coaching and advice, continuing tjeb@raining

Key attributes of Knowledge Transfer Learning Solution:

A Continuous as sasessmad, ofthe progress bf ledrdibagd os a | f

dedicated tool, and in accordance with a rdeliels definition of expertise;

A Support for the Subject Matter Experts in beco
newly formed tean® support given through dedicated workshops and cogching

Gradual transfer of the activity control and r
learning;
A Operational. focused |l earning.
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Invited Session by David Gough

23/11/11 13.45-14.15 Room 4

Evidence Informed Policy and Practice in Educatiorizurope
making research relevant to practice

ABSTRACT:

Many people argue that we should make better use of research evidence in making policy and
practice decisions. This raises issues of how we can enable the increased use of researchr,n particul
how can practitioners be fully involved in this process, not just as recipients of research knowledge but
as active partners in the development and use of research. This presentation will discuss these issues in
relation to systematic reviews, mediafi@tween research and its use, and methods to support the use

of evidence in practice. Many assume that evidence informed education refers only to quantitative
research, but the presentation will discuss the ways in which both empirical and conagtlaiges
important to providing fit for purpose research in education. The presentation will also be informed by
two European Commission supported Evidence Informed Policy and Practice in Education in Europe
(EIPPEE) projects with over 30 partners aarogseE www.eippee.eu

David Gough is Professor of Evidence Informed Policy and Practice and Director of@ente® Bt
the Institute of Education, University of Loridgmi/eppi.ioe.ac.uk He is also editor othe journal
Evidence and Policittp://www.policypress.co.uk/journals_eap.asp

24


http://eppi.ioe.ac.uk/
http://www.policypress.co.uk/journals_eap.asp

P&D1.2: 23/11/2011 11.300612.10 Room 2
Presenter: Ville Letho

Title: Turning marketing studies into ®iness projects

Theme: Innovative training and/or learning methods/techniques

Goal(s)/question(s)/problem(s)

The world is in constant change and huge amount of new information is generated all the time. It is hard
to plan the curriculums so that theyecdlhose needs the working life has at the moment the students
graduate. It is also hard for the teacher to keep updated about all the contemporary iSsues.
students it is hard to get the first job, because they don't have the experience, becaugeci¢gdi

the first job...

Procedure and/or instruments

In Saimaa University of Applied Sciences we have run a development project funded by European
Social Fund where we introduced new curriculum, new learning methods and learning environment and
turnedour marketing studies into business projects. The students set up an own company and do projects
for the local business life. This way we moved from transfer of information to creation of learning
experiences.

Findings and interpretations

The students'ativation to learn is skyrocketing. As the learning of theory is tied to their own interests
and challenges they face in their projects they see the reason "why we have to study this". We don't
have to try to forecast the knowledge needs of the workiagnifile planning the curriculum. With the
flexible "information bank" we can live in the change. The students get working experience already
during the studies and they form relationships with many potential employers, which considerably helps
finding thefirst job.

Relevance for practice and/or policy
The problems described in the first box are quite universal. We would be happy to share our
experiences of one potential way to address them.

Interactivity of the session

Starting with a short youtube cligid you know 3.0 official version). After that asking the audience
whether they have seen it before and how it makes them feel usually creates some discussion. The new
model differs quite radically from our traditional way of teaching. By keeping therdarabslides low

tends to create more questions than it answers in the audience’Aaoamding to my experience the
discussion then starts and continues easily. To what direction it goes varies a lot, but that's the way
things happen in our teaching molays. Most probably the audience brings in good questions and
hopefully surprising points of view. In that interaction we all might learn something new.
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P&D 1.3 23/11/2011 11.300 12.10 RoonB

Presenter: Marly Gootzen
Co-presenter(s): Quinta Kook & Saskia BrandGruwel
Title: Learning activities of studerteachers during actiomesearch. To investigate

the activities studenteachers employ during actiocnesearch and to
determine the Personal Learning and Action Theory stuekeaichers fill out
logs.

Theme: The learner's view: motivation, perception, etc.

Goal(s)/question(s)/problem(s)

Action research is an important tool in upgrading the level of theoretical knowledge and improving the
quality of education by reflection (Carr & Kemmis, 1986inBerg & Kincheloe, 1998). Implementing
action research in the curricula of gBzVvice teacher training is an effective way to implement action
research at the secondary schodduit how do people learn to carry out action research? In order to
get a better understanding of this learning process, 14 student teachers who have been working in a
Professional Development School (PDS) were followed in a course on action r@$earelsearch
question was: Which Personal Learning and Action Theory (RbAJEr (8anden, 2004) do student
teachers have, what learning activities do they perform during the process of action research and what
learning outcomes do students describe in a learning environment designed to support action research.

Procedure and/omstruments

Studenteachers were asked to write digital logs thngeekly. In these logs three questions were
answered?6.

1) Which learning activities did you undertake last three weeks?

2) Which benefits did you obtain from action research during shéhieee weeks?

3) To what learning objectives do these activities belong ? To answer this question student teachers
choose from the | ist oOobjectives for action rese
To identify the PLAT the logs were analysed avitlassification into 6 goals as described by Van de
Sande (2004). The answers of the students were scored using thos classificdtiendentification of

the learning activities the statements were scored using the classification of Vermunt ¢1992). H
distinguishes cognitive, meta cognitive and affective learning activities. The learning results were
analysed and an inventory of the objectives that were mentioned was made.

Findings and interpretations

At the first researefuestion studet¢achersdescribed without prompting, subject related instructional
strategies. At the third researghestion concerning the learning results stteteectiers described how

to organise instructional strategies in the subject area. These two findings suggesa ttesut of

carrying out actiomesearch the perception of the subject changes. It seems obvious to modify the
objective list and add subject related teaching methods. Perhaps this is a way to make the connection
between carrying out actienesearch and becomi ng a-tkatcther 6sulbbjnedthe P
teachers make many statements about how they perceive their own competence while there are few
remarks abouthis in the learning actionn.the first logs student teachers already described legarnin

results (research question 3). This is remarkable because normally people presume that learning results
arise after some time. The use of the logs is a manner to make-stadbpts aware.

Relevance for practice and/or policy

Policymakers expect aok of benefits from the teachimsresearcher. In the Netherlands the
government allocated extra money and manpower for the implementation and the development of
action research in education. It is important to follow the implementation of this aciiah @sthe

PDS so that we can gain insight in the effectiveness and the learning results of this implementation. This
research focused on one jigsaw part and tried to find an answer to the question which learning process
has been developed in the sevennths the research took place in the surroundings of the PDS. The
research focussed on the Personal Learning and Action Theory,the learning activities and the learning
results.

Interactivity of the session

In our paper session we will briefly give somekgaiound information about our theoretical framework

(5 minutes). After that we will present the context and the results (15 minutes). We end our presentation
with some questions and input for discussion. The audience is not only invited to joisitreatiectis
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our analytical framework but also will also be stimulated to react towards a central dilemma connected
to our work and experience while analysing cases. We would also like to invite the audience to share
their ideas about the practical implicats of our study for schoolMle would appreciate the
participantsd input as sparring partners.
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P&D 1.4 23/11/2011 11.300 12.10 Room4

Presenter: Dilys Leonard

Co-presenter(s): Tony Wall

Title: Developing a Pedagogical Model for Facilitating Situated LearnidgA
Study

Theme: Practicebased enquiry methods

Goal(s)/question(s)/problem(s)
Learning through workplace activity and workplace projects, as part of a university level qualification,
is an increasinglcommon approach for practitioners to study fiane higher education. In facilitating

such 6l earning through worko approaches, it is &
is grounded in that workplaged éhdvehaod Wergete
described by Gibbons et al . (1994) , this can c|
problembased and tranglisciplinarydr at her than ©6émode 18 knowl edge W

sequential and organisedyb di sci pl i nary boundari es. I n asse
approaches, we have identified three recurring practical issues: learners focusing on describing rather
than critical reflecting on their work for new insight, learners rejurgitating tteenm/or critically

reflecting on practice without reference to mode 1 academic knowledge. As a result, the projects and
assessments were considered to hold greater potential for change.

Procedure and/or instruments

This study draws on practice and ddtar om t he Uni versity of Chester
Studies, one of the largest providers of negotiated, work based unidekstylearning, globally. In

order to develop the facilitation of mode 2, situated knowledge, a pedagogical model wa®peuel

and refined over a period of two yea® with learners across professional fields and disciplines, across

di fferent 6l earning through worko subject foci
management, communication skills, cgaphéictice and skills, academic skills, research skills, and so
on. Using a cyclic first person action research methodological approach (see Whitehead and McNiff,
2006), the model was used in group workshop contexts andoame facilitation contexts Wit
professionals studying work based learning degrees at undergraduate and postgraduate levels.
Individual feedback was sought after each interaction and learner feedback and grades for
assessments were monitored.

Findings and interpretations

The Universitd s di stinctive pedagogi cal mo d e | (reporte
starting point for the investigation. In trying to develop an effective and practical tool to explain and
facilitate learning in mode 2 knowledge generation, another madekged. Three distinctive aspects
emerged based on Gibbons et alds (1994) concepti
of a triangle: 1. theoretical knowledge (mode 2 academic ideas, principles, theories), 2. critical
reflection (questioning forew insight), and 3. the workplace (activity in it, as a location/space focus).
During the development period, we have identified that learners place a high value on the model to
structure own thinking and to help them articulate and structure the estedsar them, it clearly
distinguishes three important elements to pay attention to. Teaching staff have also found it easier and
guicker to explain the mode of learning and assessments.

Relevance for practice and/or policy

Learning through workplacetaity and workplace projects deals with situated, mode 2 knowledge

which is messy, unstructured and -dl&stéplinary. Yet this type of learning is increasing in higher

education, working with professionals. This study is therefore relevant for:

- Academicc ommuni ti es who aim t o 0ofthe adoveistudgt e 6 s i
demonstrates and provides a model to help enhance learning facilitation practice. It highlights the
need to clearly articulate what is required for higher education, and particidageriential,
workplace learning.

- Professional communities wanting to solve problems and develop areas of prémice
above study provides a framework to facilitate learning which is creative and critical for new
insights and longer lasting learning.
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- Policy communitiést continues to highlight the need for situated approaches to practice
development, and the distinctive needs of this way of thinking and reseéritimgot simply an
extension of traditional research approaches.

Interactivity d the session

We will make the session interactive by

A Sharing and demonstrating the Pedagogical Mo d e
A Using and discussing real |ife examples from p
A Encouraging group activity around the exampl es
A Encouraging live questioning and critiquing

A Asking participants to gi ve exampl es of t he
experienced at work in the past, worthy of some interrogation, to gain more learning from their
experiences, then

A Applying the model hdsdeen shardd, tonsee How thenntodetl veorks to wh i ¢
create new O66mode 26 knowledge which <can be use
development action plan

A Encour a gdewelgpment amciinmuirg around and of the Pedagogical Model.
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P&D1.5: 23/11/2011 09.00-09.40 Roonb
Presenter: Lubaale Grace

Title: ICT and Learning

Theme: ICT and benefits for learning

Goal(s)/question(s)/problem(s)

The use of ICT in education is increasingly becoming a priority in African countries inéodang Ug

aim at examining the relationship between ICT and learningtrough both qualitative and quantitative
approaches of identifying the uses, application, relevance and impact of ICT in the #eaching
process with specific cases in Uganda. | fgeatid explain benefits of ICT in general and in the
teaching dlearning process in particular like to the learners in terms of general, motivational,
independent learning and team work as well as teachers in planning and preparation. | identify the
barriers to ICT use as at three levels; teachers, learners and education system. | conclude that ICT is
important in the teachifdgarning process because it greatly enhances comprehension of the language
and subject matter of learners as well as easing the witachers and it recommends government,
education systems, learning institutions and individuals to embrace ICT holistically.

Procedure and/or instruments

INTRODUCTION, EXPLAINING BENEFITS OF USING ICT IN GENERAL, BENEFITS OF ICT IN T
TEACHINEEARNIS PROCESS, DISCUSSING IMPACT OF ICT ON LEARNING, THE LEARNERS AND
IMPACT OF ICT ON TEACHERS AND TEACHING, AND BARRIERS IN USES AND APPLICATION OF ICT

Findings and interpretations

I CT i s part of gl obalizati on i enhabcimgthevkoowledded s d e
revolution. Its application and availability is low in south compared to the north yet we are in the same
global village. The merits of ICT in enhancing the development and tedlehiming process can no

longer be underscored bagse it has become the teacher, module, encyclopedia and library of

| earner s. therefore in order to benefit from th
and comprehension besides teachers competence, countries in the south, those Hagdimgtie

north and the entire world must embrace and support ICT at all levels of learning.

Relevance for practice and/or policy

The use of ICT in education and training is increasingly becoming a priority in African countries including
Uganda. ICT ian acronym that stands for Information Communications Technology. However, apart
from explaining an acronym, there is not a universally accepted definition of ICT? Why? Because the
concepts, methods and applications involved in ICT are constantly evalivingn al most dai |l vy
difficult to keep up with the changeghey happen so fast. A good way to think about ICT is to
consider all the uses of digital technology that already exist to help individuals, businesses and
organizations use informatid€T covers any product that will store, retrieve, manipulate, transmits or
receives information electronically in a digital form. For example, personal computers, digital television,
email, robots.

Interactivity of the session
By discussing the role I&fT and learning from an African perspective and compare it to the situatioon
in developed countries, like The Netherlands.
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P&D 1.6: 23/11/2011 11.300 12.10 Roont

Presenter: Niina Impi6

Co-presenter(s): Pirkko Hyvonen

Title: Towardstac her s col |l aborative working prac
Theme: Professional developmerteacher(s) and training in the professions
Goal(s)/question(s)/problem(s)

Teachersd |l earning is a process of growing int
expertise$ | i nked to teachersd willingness and abili
experts (Putnam & Borko, 2000). In other words,

or adopting knowledge, it is formed in interaction with othembers of the school community
(Hakkarainen, Palonen & Paavola, 2002; Tynjalda, 2007). Findings so far indicate that teachers do
collaborate in their work but collaborative practices are not established yet, and need to be further
developed. Aimofthissitly i s to understand teachersd coll aboc
questions are: 1) How teachers monitor and evaluate their collaborative practices in their work, and 2)
How collaborative practices can beaentextualized to authentic work lgeactices?

Procedure and/or instruments

The data was collected during the twee a r masteros programme studi
programme were adult students from different educational fields (university, university of applied
sciences and secondargueation). During this period 29 sestnuctured teacher interviews were

carried out (first after 12 months, and second after 22 months). In addition, teachers wrote analytical
seltreflection on their expert path (n= 5 texts per teacher) every six masthtioe whole period. The

data illustrates the process of how collaborative learning practices transfer to working practices in
teachersod wor k. The study presented in this pa
evaluate their collaborative praces in their work. The data were analyzed using -aiiteen content

analysis methods (Chi, 1997; Strauss & Corbin 1990; 2008).

Findings and interpretations
Preliminary results indicate that

teachersd attitude towar dg ctohd ahagtadrn e pvroa Kr
which occur in their work both in teaching methods and collaboration with colleagues,

teachers are more willing and feel more capabl
after they have had own experiereérom collaborative learning, and after they have studied theories
of collaborative learning,

teachers feel that due to being familiar with
are more confident to suggest using collaborative wprkiethods while working together with
colleagues,

teachers feel that <collaborative | earning wil

that have basic knowledge of the theory of collaborative learning,
A the possi bi |bbrativeenvsrking practceshinaschookcorenhity ey the one teacher is
related to colleagues coll aborative |l earning ski

Relevance for practice and/or policy

Teachersd ways of wo rbé&grindependent expedssty aclive memtbersfor o m
coll aborative knowledge sharing (Tynj?al?a, 2004)
have emphasized the importance of collaboration when working to affect change in schools (Fullan,
1991; YuenlLaw & Wong, 2003). Development projects in themes of pedagogical use of information

and communication technology (ICT) has increased a need for collaboration. Despite the increased
different kinds of collaboration between teachers and between schooks,eitmss t hat t eac
collaborative working culture still needs to be developed (llomaki, 2008). There is need to develop new
methods for teacher trainingandsner vi ce training in order to enhail
practices. Thisstudyshaws at i s essenti al in teachersod coll ab

Interactivity of the session

I n our study, we have i mplemented new ways to
through research and education. We are curious to hearher s experi ences of
support collaborative working skills and further collaborative working culture in school context. During
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our presentation, we will adress relevant questions to the audience. In addition, after the presentation
we wil assign the participants a group task to enhance discussion.
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P&D1.7: 23/11/2011 11.30612.10 Roonv
Presenter: Ger Driesen

Title: Towards Cloud Learning and the Ambient Intelligent workplace
Theme: Innovative training and/or learning methdedshniques

Goal(s)/question(s)/problem(s)

The main goal is to stretch participants ideas of future technological developments and their
implications for work and learningubgoals are:

-becoming aware of the exponentional nature of (technological)apgueht (in stead of lineair)and
understanding the law of accelerating returns

-knowing the concept of converging technologies and how they will blur fundamental borders in how we
understand our world (humarachine)(virtual realigrounded reality)(workpkeprivate space)
(worklearning)

-knowing the results of convergence: the richness of the cloud and ambient intelligent environments

- find clues for one's own profession: exploring the richness of the cloud and ambient intelligenct
environments in reiah to the workplace and (workplace) learning

Procedure and/or instruments

- Short presentation of the concepts blended with relevant and amazing videoclips

- Work in buzz groups to discuss implications for own profession / workenvironment / research
(providing guiding questions)

- Sharing highlights of findings per buzzgroup in a plenary setting

- Towards conclusions: overview by workshop leader on conclusions

- Q+A

Findings and interpretations

- The future is already here

- The speed of technologicalwddopments is increasing, this effects social developments

- The borders between dichotomic concepts by wich we understand our world blur

- A huge amount of knowledge is easily available in the cloud in different formats (text, video, speech,
visuals, sirtations)

- Ambient intelligence is entering in different aspects of our lives

- Before mentioned findings can already be found as first applications in relation to the workplace and
(workplace) learning

Relevance for practice and/or policy

We tend to lo& ahead only a in a small timeframe and focus on the developments in the here and the
now. If we want to keep on track it's important to stretch our perspective and have a wider look into
future developments. Because the speed of these developmentefdfess don't adapt a broader

view and stay in our small scope and here and now mindset we are too late to cope with new
developments. looking ahead further away into the future helps better understand development in the
precense and gives more time tdapt, cope and capitalize on devlopments of the future. This is
espescially important for aal who are involved with learning.

Interactivity of the session

- My presentation style is focussed on content and CONTACT by using questions during presentations
- | propose to work in buzz groups to explore application of the presented concepts in the
workenvironment of the audience

- 1 will invite the audience to BYOTD (bring your own technolgy device)and to use Twitter etc to create
a 'backchannel' and projectetbackchannel during the workshop

- | wil invite the audience to present their most important insights/ conclusions after working in a
buzzgroep
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P&D1.8: 23/11/2011 11.30012.10 Roon8
Presenter: Jane Moore

Title: Professional Learning andhe MTLS reflections on policy and innovation in
teacher education in England
Theme: Professional developmerteacher(s) and training in the professions

Goal(s)/question(s)/problem(s)

This session will explore and reflect on the recently launchedhaandliscontinued, Masters in

Teaching and Learning in England; the first government initiated and funded Masters level qualification

for teachers. Available to newly qualified teachers in mainstream schools, the degree was intended to
6rai se tthhee sttemaauhsi mg professiond and act as a 0k
serving to bridge the gap between initial teacher education and continuing professional development.

The design of the programme was intended to be especially innovaiitve,each participant

supported by a university tutor and trained sctmel s ed coach, in a triparti:t
linking theory with practice and firmly situated in the workplace. Key issues around professional and
workplace learning, the rolef practitioner research and also the broader question of how best to
educate and support teachers, will be critically considered in this session.

Procedure and/or instruments

This session takes the form of a critique of educational policy and practice,e d on t he pr e:
experience of developing the MTL at national and regional levels, and also as the Programme Director
within the Education Faculty at Liverpool Hope University. In particular, it will focus on a scrutiny of the
MTLGs c oe enodd, rwhighaidentified academic/theoretical knowledge and professional
knowledge as residing in the university tutor and stfaseld coach respectively, and each supporting

the participant in assessments based on current issues and interestsvim theict@we. As well as
interrogating the theoretical and pedagogical underpinnings of this model, the session will provide a
forum for considering some of the operational and practical challenges that have arisen. There will be
a consideration of documang evidence and relevant research, together with a reflection on the
aspirations, challenges and successes of the programme.

Findings and interpretations

The recent discontinuation of the MTL (ws$ti h no f
nevertheless continuing for those students alrea
its course; it is, therefore, difficult to make confident judgements on its success or otherwise on the basis
of still emerging data. Howevethe programme provides an intriguing case study to scrutinise policy
direction and initiatives in teacher education for both newly qualified and later career teachers. In
particular, the role of workplaebased and practitioner learning, welstablishedin initial and

continuing teacher education programmes was here envisioned in a new kind of collaboration between
schools and universities and consortia of universities. Documentary evidence and reflection support a
range of tentative findings.

Relevane for practice and/or policy

The landscape of teacher education in England is increasingly complex, with a variety of routes into
teaching available, and the pressure to undertake continuing professional development more acute,
given increased competitidor posts and career progression. The case of the MTL casts light on a
number of related and highly current issues, such as how best to support early career teachers, how to
develop professional judgement and autonomy, how to meaningfully link thegmaatite and how

to raise standards in the education system overall. The MTL was intended to provide a comprehensive
solution to many of these issues. The MTLOs wit
contested area within which the lessof the programme have gained a particular focus.

Interactivity of the session

I n the proposed 6present and discuss®d fHpatmat, I
relevant sections of the presentation, and then return to thétee lginning of the discussion. | would
envisage having these printed on cards/handouts. These examples from the presentation will focus
group reflection and debate, drawing on the professional experiences and insights of those attending;
and this will o serve as a platform from which to consider some of the wider questions posed at the
conference, particularly related to the nature of professional learning, practice based research in the
workplace and its impact on quality and outcomes. The exampteeoMTL also prompts a
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consideration of the role of government in prescribing approaches to professional learning, which
would benefit from a range of international perspectives.
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P&D1.9: 23/11/2011 11.300 12.10 Roond

Presenter: Stephen Billet
Title: Towards a science of learning in the circumstances of practice
Theme: Learning in school, the workplace and communities

Goal(s)/question(s)/problem(s)

There is a need for a science of learning through practice. Current conceptions, normsiceslgirac

education and learning are overly premised on and shaped by practices and precepts of educational
institutes and their provisions. Yet, these factors are in many ways themselves shaped by the needs of a
hybrid setting, which unlike any other sgfthave their sole purpose as the promotion of learning. Yet,
learning ceoccurs with practice in all settings, not just these institutions. Therefore, to elaborate what
constitutes the processes and outcomes of learning in the circumstances ohpvadticaight be

i mproved and to overcome the societal privilegin
schoolingdé, there is a need for a science of | e:
likely have dimensions ofupposes, practice based curriculum and pedagogy and epistemological
actions of learners.

Procedure and/or instruments

Drawing upon historic accounts from Imperial China, Hellenic Greece and more recent accounts that
lead up to the industrialisation andetifiormation of modern states, those from anthropology that
identify the development of culturally important capacities through engagement in practice, some
premises for the ways in which the learning through practice has occurred before and outside of the
6era of schoolingto ar e advanced. Then, and d
psychol ogy and cognitive science some sketchin
and is being organised in practice settings, the ways in whig @Rperiences are being enrich and

the substantive premises for claims about the potency of learning through practice settings (i.e. authentic
experiences). Together, these two sets of reviews are then used to set the stage for the development of
a sciene of learning through the circumstances of practice.

r
g

Findings and interpretations

The vast majority of learning the capacities required for occupational practice across human history
have risen through activities and interactions within the familyafaniili small businesses and large
projects where workers engaged and learnt in teams: the circumstances of practice. With the formation
of modern nation states and the impact of industrialisation much of the sites for learning for occupations
shifted fromthese circumstances to hybrid institutions whose purposes went beyond developing
occupational capacities. Yet, although these institutions have served well many of these purposes, they
have rendered posterior understanding and processes of learning thpoagtice that has been

central to sustaining humanity and human development. Already, it is recognised that these highbred
settings alone are incapable of providing the kinds of experiences that students need to perform
occupational practices. Conseqlyetit is important to return to understand more about learning in the
circumstance of practice.

Relevance for practice and/or policy

With the changing nature of work, the specific requirements of each workplace setting, the lengthening
of working livesand the increased emphasis on individuals to take responsibility for their learning
across working life, there is a growing need to understand how learning in the circumstances of practice
can be effectively enacted in those settings and also by thosseelkdao promote that learning (e.g.
professional bodies, employers, government) and those who are engaged as learners (e.g. workers).
Consequently, coming to understand the premises and precepts for effective learning in the
circumstances of practice isev@ant to contemporary needs of those who are interested in human
development per se, but in particular the initial development of occupational capacities and the
sustaining of competence across working lives. In this way, it is anticipated that thatipresd| be

relevant to the membership of EAPRIL.

Interactivity of the session

This session will promote interaction through presenting participants with sets of ideas and examples
that should promote that consideration of, engagement with and abtotesif what is being
presented. In particular, through critiquing some of the precepts of what are taken as foundations of
educational practices and processes in most countries, is likely to promote discussion and debate, and
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also hopefully commence aopess of critiquing existing paradigms and, perhaps, leading to some
perspective transformation. All sessions, regardless of whether they purport to utilise strategies for
interaction or rely upon presentation and reaction, will be by degree interactivause that is what
constitutes the human process of meaning making.
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P&D 1.10: 23/11/2011 11.300 12.10 Rooml0

Presenter: Martin van Reeuwijk

Copresenter(s) Geppie Bootsma

Title: Literacy and numeracy in Dutch secondary education
Theme: Learnng in school, the workplace and communities

Goal(s)/question(s)/problem(s)

Dutch politics has decided that the level of Dutch students concerning language and mathematics
(literacy and numeracy) should be increased. Therefore new national goals hasetblaesecondary
education in The Netherlands, there are no subjects literacy and numeracy. Although the subjects
Mathematics and Dutch language are taught, literacy and numeracy deal with knowledge and skills
that are related, part of, and used in alll§acts taught in secondary scholrighis research project

with schools, the problem of how to implement the newly set goals for literacy and numeracy in
secondary education was addressed. The research questions of this project were:

- What are criticalfactors for successful practice and policy for Dutch secondary schools to implement
the literacy and numeracy goals?

- How can schools organize time and opportunities to implement the goals for literacy and numeracy in
ways that all at the school get invedtl?

Procedure and/or instruments

Researchers and teacher trainers from APS (center for school improvement) worked together with
teachers, administrators and principals from three secondary schools to develop strategies and methods
to implement the goal®r literacy and numeracylogether with the practitioners from the schools,
critical factors were identified for successful implementation strategies. At these schools the strategies
were developed and implemented and closely monitored. Through frageetings of the project

team, observing practices, and interviewing teachers at the schools, the strategies were evaluated and
further developedThe results and findings of the project were used in support and training sessions
with other schools.

Findings and interpretations

The project resulted in various critical factors for successful literacy and numeracy practice and policy in
Dutch secondary school. Summarized:

- Literacy and numeracy should get a full and recognized position within the sgipootediby the
administration and a long term project

- Make explicit what school and teachers think of literacy and numeracy; vision, goals , and concepts;
-Organi ze a sound way to document studentsd skil
- Organize and collect a variety of educational materials and make choices;

- Be use to organize contact with pamd post secondary education;

-Make |iteracy and numeracy a school wide topic;

Relevance for practice and/quolicy

The findings and results of the project have two aspects. We identified critical factors for successful
implementation strategies (the product, content) and we developed ways of collaboration with
practitioners from the schools to find these fagtbe process, research methods).

Both aspects can be of interest for colleague practitioners/researchers. With respect to the process we
learned to use triangulation strategies; to use various ways to check findings found with one method
with findings fand using other methods.

Interactivity of the session

In the session, we will briefly present the situatthe research contextand the research questions.

Then we will have the audience use their own personal and professional experience to cidime up w
what they think are critical factors for successful implementation of literacy and numeracy. They will
share these factors with each other in paiffien we will present the results from the project and
discuss them with the audieesecond approdt (idea) to make the session interactive is to invite the
audience to help think of strategies and methods to validate the findings; what can you do to check the
results in order to generalize the results to other situations.
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P&D1.11: 23/11/2011 11.30012.10 Rooml1
Presenter: Markus Talvio

Title: How do teachers benefit from training on interaction skills?
Theme: Professional developmertieacher(s) and training in the professions

Goal(s)/question(s)/problem(s)

There has been little focusn t he devel opment of teachersd owr
evidence that teachers make important contributions to desirable classroom and student outcomes. This
lack of focus has been explained with the assumption that teachers as a pagir oblth have

adopted the necessary social and emotional competencies. Our previous investigations indicated that
the teachers after participating in Teacher Effective Training (TET) used statistically significantly more
listening, confrontation dmessage, and messages promoting agency. In addition, statistically
significant increases in Positiveelssages among secondary school teachers and a decrease in Road
blocks among elementary school teachers were found after the TET training. This studyhexplored

the descriptions of teachers in challenging situations changed during TET by focusing on Listening,
Positive feedback, Promoting agency and Confrontation in which the statistical significant change was
perceived in our previous study.

Procedure and/oinstruments

The participants were 43 teachers from one elementary and one secondary school participating in TET
and 26 secondary school teachers not participating in TET. The data from the DCI questionnaire were
collected twice within a six month periddiew instrument, Dealing with Challenging Interaction (DCI),
was developed for this study by the authors. DCI consisted of seven cases where teachers were asked
to describe their possible actions in typical interaction situations in their work. Eeahsiatdd of a
description of a case and an opended question about how to manage it. Quantitative content
analysis was used to analyze the data. Ten response categories emerged from an analysis of the
answers.

Findings and interpretations

After partidpating in Teacher Effectiveness Training (TET) instead of generalized labels and subjective
interpretations of the studentsd behaviour, t he
and express their feelings and concrete consequences ofttheidngr. They were also more likely to
support studentsd autonomy and agency by giving
students to participate actively in problem solving. This study deepens our understanding of the nature
ofthequali ati ve shift in teachers® thinking during i

Relevance for practice and/or policy

Social and emotional learning (SEL) is seldom emphasized explicitly in the teacher training which is why
little is known ab o sfromtranmg ihteractord skills.eHawerer, thg needuot ¢ o m
offer the students the social and emotional learning (SEL) at school has increased recently because
research has shown that the students can benefit from SEL training. This study analyzed qualitative
change in teachersd r espons daayTaacherEffeaivehessilpinimgg s i t
course (TET) which aimed to improve teacherso
colleagues.

Interactivity of the session

There will bel-2 interactive exercises of the TET program that was used as an intervention of this
study. The first exercise will be the guided memory recall exercise about important influencers and
another one a role play about the listening skill. The exercisesleinah exercise itself and
participants' sharing and reporting about their experiences. The idea of these exercises is to
demostrate how the possible shift may have been generated.
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P&D1.12: 23/11/2011 11.300 12.10 Rooml2

Presenter: Kees Hbogland
Title: Testing Numeracy by Using Image Rich Test Items
Theme: Innovative training and/or learning methods/techniques

Goal(s)/question(s)/problem(s)

The concept of numeracy implies that the mathematics involved is connected to reality. In current
practice of testing the connection to reality is predominantly made by language rich word problems.

The language used to connect the mathematics to the real life is for many students a serious barrier to
show their mathematical knowledge and skills imyathat gives credit to their level of mathematical
knowledge and skills. The research presented investigates the effect of incorporating image rich
contexts in numeracy test items. The hypothesis from theories on multimodality learning on the one hand
and from theories and concepts on numeracy learning on the other hand is that using image rich test
items will have a positive effect on the results of the students on such tests. This hypothesis is tested in a
randomized and rigorously matched experiment.

Procedure and/or instruments

In this research the effect on students results of incorporating more image rich test items in numeracy
tests is measured in a rigorously randomized way. A digital test of 24 numeracy items is constructed.
Each items has two éepient versions, one being image rich and one being language rich. The items
and the test as a whole are linked to the new Dutch Numeracy Framework (Referentiekader Rekenen)
that is implemented in 2010. In May of 2011 7154 students ranging fro@ 1D years old, of 63

schools all over the Netherlands took this test. For each participant, automatically and randomly a new
test was generated by choosing each item of the test randomly from the two versions. This methodology
fits all the requirements of experental research and was awarded with a grant by the
OnderwijsBewijs (evidence based research in education) program of the Dutch Ministry of Education.

Findings and interpretations

The hypothesis being tested is that replacing language rich test itemsadpy iich test items in
mathematics and numeracy tests will have a significant positive effect on the results of students on these
mathematics and numeracy tests. In this preliminary part of the research program the first findings
support this hypothesiadalso gives indications of which characteristics of image rich test items lead to

a stronger or lesser effect. The full research will eventually result in design criteria for numeracy and
mathematics test items that aim at connecting numeracy andteenatats the real life and avoid test

items with an excessive amount of language.

Relevance for practice and/or policy

The results of this research is highly relevant for the current educational policies in the Netherlands. In
2010 a new Dutch FramewortrfNumeracy (Referentiekader Rekenen) was laid down in Law. At this
moment numerous stakeholders in education are constructing or using numeracy tests. The findings in this
research can have a major influence on the testing of numeracy and mathemadtiesyn gecondary

and vocational education. The research is closely followed by the Ministry of Education and the testing
industry.

Interactivity of the session

| have a vast experience as (key note) speaker in educational conferences. My presenmtations a

al ways interactive and supported by the | atest
sound). Furthermore the presentation aims at active participation by posing questions to the audience,
making room for short dialogues and discussianyy ahe way and by actively connecting the
presented information to the subjective concepts of the audience by making room for thinking time and
taking stands.
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Workshopl.1: 23/11/2011 13.45-15.10 Room 1

Presenter: Wenja Heusdens

Copreserter(s) Monique van de Laarschot

Title: Portraits of teachers in prgocational secondary education.How do
teachers put their profession into practice and what does this mean for the
determination of craftsmanship and for teacher training programs?

Theme: Professional developmerteacher(s) and training in the professions

Goal(s)/question(s)/problem(s)

Our general research question is: by which images and behavioral ind&@®nsiade explicit by
four communities of practice in our research prd@ecan the craftsmanship of teachers in-pre
vocational secondary education be characterized? This question is divided into dosssahs:

(1) how do teachers put the described craftsmanship into practice?

(2) what are the reflections and motives lné teachers on their own craftsmanship/ on their own
professional practice?

(3) are there discrepancies between the actual practice and the reflections of the teachers?

In our workshop we present and discuss the outcomes of our research project aidatvéhio
implications for teacher training programs and professionalization of teachers.

Procedure and/or instruments

In our research project, nine examples of different teaching practices-wogattonal secondary

education were put on film. We usedtetstimulated e c a | | interview techni qu
motives behind their professional actions. Based on these reflections and our own observations, we
analysed and characterised specific elements of craftsmanship. We translated these fitadings in
vignettes. These vignettes describe the behavioural indicators of craftsmanshivocateal

secondary education.

Findings and interpretations
Our findings show three important elements of craftsmanship:

Engagement.
Teachers constantly look foewn ways to encourage students and give them the best possible
preparation for the future. They show interest

to think in the perspective of their future professional life.

Providing contextich andvocationaloriented education.

Teachers need to connect their sulijrotvledge to future professions. They create environments in
which students learn to connect professional knowledge to practical learning (in simulations and
apprenticeships). Teacharast be well aware of the corporate culture and employment in the region.
Interdisciplinary work.

Teachers need to place their subject in the context of a profession. They need to make connections with
other disciplines and integrate their art as muchoasiple with other subjects.

Relevance for practice and/or policy

Our submission is relevant for the determination of craftsmanship -Wocpt®nal secondary
education. It offers several implications for teacher training and professionalization redfr¢eac
vocational education.

Interactivity of the session

The participants® input plays an i mportant rol e
the workshop participants what they perceive as key competences for teachersvicgioaal

secondary educatioWe will compare the suggestions with our findings. We will briefly describe our
research project and outcomdsurthermore, we will show on video, a couple of practices and
reflections of teachers in our research project. Il gnoaips, we will discuss the footage and work on
activities aimed at craftsmanship in vocational education (activities which can be used in teacher
training).The end of the workshop will be a group discussion on the relevance of our research findings,
for teacher training and professionalization of teachers irvpeational secondary education.
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Workshopl.2: 23/11/2011 13.45-15.10 Roon®?
Presenter: Karin SillenSloekers

Copresenter(s) Paul Hennisser& Marcel Graus

Title: Can we manage pradssional development of schodbased teacher
educators?

Theme: Professional developmerteacher(s) and training in the professions

Goal(s)/question(s)/problem(s)

Professionalization of teachers and teacher educators often appears to be ineffecpedeyist al.

(2007) conducted a comprehensive study of the effectiveness of professional development activities for
and by teachers. They conclude it is especially important that learners themselves are in control by
determining their goals, activitiesalone or with others defining, implementing ,monitoring and
eventually evaluating these. However, teacher educators need help in this process to actually get to
learn (Streumer & van der Klink, 2011). A sasl$essment tool helps them by creating ardigse

between what is already mastered and what one wants to master. We present the tool,proces,and the
effects it yielded. The research questioi'lsmes a competendmsed seHassessment give school

based teacher educators a clear view of their persatevelopment needs and does the individual

and collective analysis of the results bring them to further professional development?"

Procedure and/or instruments

This study investigates a way to manage professional development of teacher educatorsigpyatooki

the results of sessessments, partially based on the VE&@hdard. This standard is used in the
registration of teacher trainers in the Netherlands. 30 stiaseld teacher educators and mentor
teachers completed 150 salsessments, in whibleyt scored each competency description and
explained each score in writing. The quantitative and qualitative analysis by the researcher gave a
clear picture of the results. The interpretation was not shared with the Idaste&s] the results were
analyzed in small groups by themselves but with guidance from the researcher. With this action the
learners could give meaning to the guantitative scores and could also indicate what the next steps
should be. The analyses of the small groups were then shahethevientire group, leading to a
collective analysis and collective learning.

Findings and interpretations

The selassessment tool was not suitable for each group. The-lsabeolteacher educators had no
problem. The mentor teachers however needecdapted instrument because their work is less
comprehensive and mainly at the class level, while the-balsedl teacher educators primarily work

at meso level of the school and are involved in many decisitnsresults of the learners' analyses
appeared to be more extensive than the researcher's analysis. Interpreting the results of self
assesments in a collective manner, even with guidance, enables learners to manage their own learning
process and further develop professional activities for thedodivéind for the entire group.

Relevance for practice and/or policy

This submission is relevant for practice and policy because the professional development of school
based teacher educators is an important factor to stimulate the development of stadesitst The

quality of the learning by the student is largely determined by the quality of the facilitators who give
feedback. Furthermore schbalsed teacher educators who learn to manage and determine their own
learning process are able to continuolsirn when direct contact with and between student teachers
exist. In addition, this form of cooperation between research and practice is important. For the purpose
of professional development it is crucial that those who filled out a questionnairksoairevalved in

the interpretation. This significantly increases the likelihood that actual activities are planned and
executed at a later stage.

Interactivity of the session

In this workshop, we present parts of the-asdbessment tool. Participants asked to fill in this
instrument and asked to describe why they give a certain score. Then individual scores are shared and
analyzed in small groups: How do we interpret this score? What consequence do we commit ourselves
to? After the analysis in smatogps, the 'new' results are shared with the entire group, leading to
additional insights. In this way participants experience the power of the combined interpretation of
selfassesment data. The workshop finishes with a discussion on the implichi®mesefatch for

practice and other research.
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P&R 15: 23/11/2011 13.45-15.10 Roonb
Practitioner Ed Van Uden

Researcher: Harry Stockhof
Title: Dynamind: Fostering Inquiry Based Learning by Digital Mind Mapping
Theme: Innovative training and/dearning methods/techniques

Goal(s)/question(s)/problem(s)
Many teachers in primary education search for ways motivating their pupils learning the (social)
sciences. A promising approach is Inquiry Based Learning (IBL). In IBL, pupils are stirolltated to f
their own interests and formulate their own questions about subjects in (social) sciendeJesgens.
research indicates that the design otbBted projects poses a great challenge on tearsh Teachers
express the need for an educational lfoehich helps them structuring IBL, but also motives pupils to
make authentic inquiries. This research project investigated if Digital Mind Mapping (DMM) could
support teachers in this need. Digital Mind Maps are diagrams generated by software, widsarnepr
concepts around a central theme in radial brdikehstructures.
Main questions were:

What are the e
A How does DMM s

ts of DMM on i
rt

| e a
teachers in t

ffec rning
uppo he des
Procelure and/or instruments

The effects of Digital Mind Mapping as a tool for IBL was investigated in aejymsimental re
search comprising 270 pupils in 11 classes in 2 Dutch primary schools. During the research project Mind
Maps were used by teachers design, coach and evaluate four separate IBL social science projects.

The Mind Maps were used to set goals, to explore prior knowledge, to coordinate individual inquiries,

to add and elaborate on new knowledge and to test learning development. In evgegtppapils

worked either on digital or papeand-pencil Mind MapsTo investigate effects on learning the subject

matter, pupils constructed prpost and retention Mind Maps. A validated coding scheme was used to
analyze the quality of the Mind Mapsulpi | s moti vation and | earning
using validated questionnaires. Questionnaires, interviews and observations were the instruments to

collect data about the effect of DMM in IBL on teachers.

Findings and interpretations

Analysisf the constructed mindmaps reveals that the pupils in the DMM condition learned significantly
more compared to the pupils using the pagedpencil mindmaps. Results on the questionnaire
showed that pupils are more motivated to work with DMM, becaussottveare enables them to

design mindmaps in a flexible and accessible way. The questionnaires also indicate that deeper
learning strategies are stimulated in DMMachers are positive about DDM in IBL. Teachers indicate
that the design of the Mind Map ipr to the lessons helps them to distinguish and select the major
aspects and goals of the IBL projects. The Mind Map supports teachers in building on prior knowledge
and helping pupils to start relevant ingigis. The Mind Map facilitates knowledge siwitbetween
pupil s. Most of the teachers find evaluating thi
that assessing the learning outcomes based on Mind Maps is complex.

Relevance for practice and/or policy

Schools increasingly investigate wvayt o address to childrends indivi
inquiry learning as an alternative to the traditional textbook learning. IBL offers such a dhaglleng
educational environment, but teachers often find it difficult to design, exadutealuate this form of

education. Digital Mi nd Maps prove to be a powel
needs.Until recently, little research was available on the use of Mind Maps in education. Current
research shows that mindmagpine mpower s inquiry | earning and pup

Interactivity of the session

One of the participating teachers will share his classroom experiences and his views on theégsossibili

of Digital Mind Mapping in IBL. Participants of the session @edihy ask questions. ParjEnts can

share their experiences with graphical organizers in an educational setting.

The primary researcher will present the research design and instruments. Goal is to discuss how Mind
Maps can be used to assess cognidieeeclopment . His Mind Map Analysis Instrument and-thatse

of the study will be used to explore this. The participants are invited to express their views how Mind
Map data could be analyzed.
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Workshopl.6: 23/11/2011 13.45-15.10 Roont
Presengr: José Depuydt

Title: Knowledge creation in a professional learning environment
Theme: Learner diversity and differentiation in the learning environment

Goal(s)/question(s)/problem(s)
The goal of this study is to design a sustainable learningement in which simultaneously knowledge
is used and created, based on interactive dialogue in terms of shifts of thinking.

Procedure and/or instruments

| will propose a presentation and discussion session (45 min.)or Workshop (90 min.)

This session isustured as following:

I/ Short presentation of the model.

II/ Relevance and meaning of the model in my personal discipline Architecture, based on the interaction
between using knowledge from giibciplines in order to create a architectural design aedtioig
architectural knowledge by designing.

[/ Interactive part (see how to make the session interactive)

Findings and interpretations

On a double scale | propose an inteigetmodel based on two schem&ke one is an interactive
matrix based on twaxes; firstly a pedagogical axis (interaction between society, learning institutions,
learners and teachers), secondly a didactic axis (interaction between four dimensions: preparation,
execution, reflection and knowledugpeegration) The other is a diafjuescheme based on an double

cone. At the both ends, polarized positions are evoking a critical debate based on a structured multi
dimensional approach. Mainly these dimensions are form, meaning, structure and context but filled up
within a specific dialgical field. For example, if the dialogue is about assessment, the positions could
be studenbriented or teacheoriented and the dimensions; sedessment, peassessment, -Co
assessment and external assessment. This is challenging a lasting thiakiygyibased on dialogue.

The two schemes are interacting each other and are developed based on philosophisali(itosdl)
concepts 6eventd and Oheterotopi ad.

Relevance for practice and/or policy

My research is situated in the development of damable didactic tool in order to enhance a
knowledge creation. Therefore a professiotedrning environment is needeSince knowledge
development is a core competence in higher education, it can be proceeded on a professional attitude.
The core interéds to deal with continual changes in both social and professional Gosdging

knowl edge in a O6soci al context 0; whet her it i s
involvement in learning organizations(referring to Peter Seng#)lekige networks (interaction and
knowledge collection) and specific tools.

Interactivity of the session

I/ Introduction (see procedure and instruments)

Il/ An interactive part whereby the model becomes active by a discussion about a (in the gronp) chose
topic e.g. efficient functioning of a group (groupwork), core issues of leadership, writing a report in
order to distribute new knowledge, structured learning activities, creativity as a competence, risk

taking, debriefing sessionsé.
I/ Formulation o& small piece of knowledge about the topic based on what we have learned about
the discussion. (improvements, changes in thinki
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Workshopl.7: 23/11/2011 13.45-15.10 Roonv
Presenter: Arjan Dieleman

Copresente(s): Lia Van Alphen
Title: Practioner research methods with knowledggcles for professionalization
Theme: Practicebased enquiry methods

Goal(s)/question(s)/problem(s)

In Dutch schools there is a growing need for knowledge building initiated and organized by teachers
themslves. Teachers are encouraged to do research and to develop pilaatied knowledge on
subjects that are relevant for school development. As members of the Dutch Open University we are
involved in the creation and coaching of a lot of knowledge circtiiferent schools. At het same time

as university social scientists we have a research task, we have to gather data in order to create
empirical evidence for our theory building and testing. As researchers we meet a growing resistance
against traditonan c ade mi ¢ research in Dutch school s. Scho
by tests, by interviews etc. Problems of response rate and response tendencies are increasing.
Therefore we are looking for, developing and testing methods that sup@mttets in their
professionalization but at the same time generate data for scientific analysis.

Procedure and/or instruments

Conceptually, we build upon theories and research about knowledge building by teachers, about
practitioner research, about leargibpommunities in schools, about workplace learning and professional
development, about learning and thinking styles and knowledge attitudes, about open and closed mind
sets and about the nature and status of different forms of knowl@dgeworkshop wiliuild on the

results of the developments and the research the presenters have gone through over the last few years.
In this workshop we will show and explore how the combination of methods of support for teacher
professionalization and doing research isgpole.

Findings and interpretations

In different projects we tested the follwing methods on their value for teacher professionalization and
for generating data which can be used for scientific research and analysis as well:

- Mind mapping

- Personal pd®n repertoire (PRRermans)

- Visualization of networks

- Tool for observing teacher skills (van der Grift)

The results are encouraging. The methods support teacher professionalization and enhance teacher
consciousness. The methods give the teacheestafeiedback and offer more objective insight into

their knowledge, skills, ideas, attitudes and professional relations. They stimulate dialogue and
discussion upon a more evidence basis. Teachers appreciated the methods as a valuable contribution to
ther professional development and to the functioning of knowledge circles and networks. At the same
time the methods produce data that can be used for scientific analysis. We have used the results of the
methods in several scientific reports.

Relevance for pactice and/or policy

The mostly used methods of academic educational research are tests, questionnaires and interviews.
They are often external in character and ask for respondents who are ordinarily ignorant of the aims

of the research. These methods ao¢ directly or immediately supporting teachers or schools with
regard to their own professionalization issues. Only after the results have been gathered, processed
and analyzed, they can offer insight or can be helpful but very often they are not. &ngadv time

lag of the results and lack of statistical knowledge among teachers and school leaders are obstacles
that can hinder the interpretation and impact of this type of research. Therefore methods are
preferable that give direct feedback, activelypport teachers or schools in their efforts to improve or

to innovate and at the same time generate data for wider analysis.

Interactivity of the session

We will start with a theoretical introduction after which the participants will be invited to eimgage

number of methods. They will try out the methods by themselves and experience the possibilities and
restraints in small exercises and applications. The workshop wil end with dialogue and discussion about
the relevance of these and other methods fofgssionalization and research.
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Workshopl.8: 23/11/2011 13.45-15.10 Roon8
Presenter: Wouter Schenke

Co-presenter(s): Anje Ros
Title: Tension in Research: how to reach scientific as well as practical goals?
Theme: Learning in school, the nkplace and communities

Goal(s)/question(s)/problem(s)

There has been a lot of discussion in literature about the gap between science and practice in the field
of education. Research and Development projects in schools can be seen as a way to lyaggdrthis
these projects researchers and educators work together in projects. However, they seem to have
different interests. Researchers experience a tension between the (scientific) call for reliable,
generalisable results that can be published in sétefdiirnals on the one hand and the needs of
schools for applicable, specific, contésh results on the other hand. In this workshop we focus on the
guestions:

- How do the researchers involved in R&D projects experience their own role in the dolabitrat

the stakeholders at schools?

- How do they communicate about their role and interests with the practitioners in schools?

- How do they deal with the tension mentioned above?

Procedure and/or instruments

The workshop consists of three main eksmen

* Two short presentations about research findings:

- Wouter Schenke: Results from a quantitative and qualitative study on twelve R&D projects in
secondary schools in the Netherlands in which researchers and practitioners work together to reach
goals. Te characteristics of the collaboration between researchers and practitioners in these R&D
projects is studied and the way the researchers perceive their own role.

- Anje Ros: Results from a qualitative study in which researchers and practitionerkeaeaboag

their perceptions and interests in research projects.

* Three examples: Researchers and/or practitioners of three projects inform the participants of their
experiences concerning their role in the R&D projects in which they are involved.

* Discusion, exchanging experiences and searching for constructive solutions with the participants.

Findings and interpretations

From literature and from the interviews that were conducted several important findings can be distilled.
Main task of the educationedsearcher in projects is to plan, perform and evaluate research. However,
during the project researchers are often forced to perform other tasks, such as providing advice on the
implementation, coaching teachers as they act as temdwarchers, consnd) school leaders to

become datadriven workers. A role transition takes place, depending on the mutual expectations on
the researcherods role and his skills and ambiti
interested in, differ from th&ind of results that are most useful for schools. Researchers aim for
research settings that are stable, rigid and focuses on specific subthemes, whereas schools request
research settings that are flexible, holistic and that take into account the doobtertunication about

mutual expectations appears to be the key to success in these issues.

Relevance for practice and/or policy

Educational research has a disappointing impact on educational practice. In order to improve the
quality of education, it isewy important that schools utilise the results of educational research. Often
this problem is pointed at in terms of the gap between practice and science (or theory). One of the
underlying problems concerns the separate worlds, with different ruleserdiffanguages and
different requirements of what is good and useful research. Recently, there have been more and more
attempts to conduct practibased research that is meaningful and useful for teachers as well as school
leaders. It is being conductedanreal world context, with real problems and in collaboration with
practitioners. With respect to these studies, it is important to learn from the problems the researchers
and practitioners encounter. In particular, to learn from the approach in cortionutiiey have used

to solve these problems.

Interactivity of the session
This workshop will be highly interactive and consists of various parts. It starts with an introduction on the
R&D projects in the Netherlands and the perception of the roles afdleses in these projects. This is
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followed by a presentation on the tension mentioned above which will be viewed from a theoretical
background. After this, the main component of the workshop starts in which the participants will be
divided into three graps. In each group a case study will be presented by stakeholders working with

the schools in R&D projects, such as researchers and teachers. In every group, discussions are held on
the roles, different expectations and interests of researchers and prexsti The workshop will be
concluded with the question to the participants to what extent they are influenced by the general
discussion in this workshop in their future work as researcher or practitioner.
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Workshopl.9: 23/11/2011 13.4598 15.10 Roond

Presenter: Sylvia Mommaerts

Copresenter(s): Jonathan Cops

Title: Research competencies and education: intervention and analysis of
prospective teachersd perceptions

Theme: Innovative training and/dearning methods/techniques

Goal(s)/question(s)/problem(s)

Positive research attitudes do not only stimulate teachers to explore different possibilities to improve
their own practice; they also encour afpehaviorhem t o
with a view to understand their and othersd cur
for the problems they are confronted with (Harinck & van De Vries in Van der Donk & van Lanen,
2009). Van Braak, Vanderlinde and Aelterman (20@8jine research competencies as the ability to

collect and interpret research materials. Unfortunately, recent empirical studies in Flanders and the
Netherlands demonstrated that, as is the case in other European countries, there exists a clear gap
between, on the one hand, educational practice and, on the other hand, educational research (Klasse,
2007; viwTA, 2007). The presented study aimed at providing building blocks to address this gap by
stimulating the acqui si t iompetenoidsana attiislgs.e ct i ve t each

Procedure and/or instruments

The students from the experimental group (162) received, in contrast with those from the control group
(155), systematic instruction in and training of their research skills during theyjie@hterg) studies.

To administer students® r esear cdevelaped) questioraise, we
addressing their attitudes towards reading research publications, their research experiences, and their
attitudes towards the relevanaand usefulness of research for educational practice. The control
students answered this questionnaire at the end of their teacher training studies; the students from the
experimental group answered this questionnaire at the beginning, medio and at tietlegid three

year progr am. The purpose of this contribution
attitudes during the teacher training, and (b) to demonstrate and provide-barekperience with the

different workshops that we developéd stimulate the acquisition of positive research attitudes and
research competencies in prospective teachers.

Findings and interpretations

First, we found no changes in the number of students eager to read research publications during their
teacher traimg, but observed clear differences in their motivation to read these publications: at the
third measurement time, the students from the experimental group read significantly more publications
because of personal interests, pleasure and because they warlestn. Furthermore, at the end of

their teacher training studies, the students from the experimental group read significantly more
publications than the control students. Second, at the end, students indicated to have more experience in
doing researclhan at the start at their studies and then the control students. Finally, at the end of their
teacher training studies, the students from the experimental group had more positive attitudes towards
conducting smadtcale research to improve their own ediocel practice than at the beginning of their
studies.

Relevance for practice and/or policy

Prospective teachers should be involved in designing and conductirecamaitudies, relevant for
educational practice, with a view to optimize the teacbkkills of their students and the learning of

their pupils. The developed intervention materials that we will present can help teacher trainers to
systematically stimulate the acquisition of positive research attitudes and good research competencies in
ther own student s. Starting with a theoretical e X
positive research attitudes and competencies, the intervention materials all include a clear handout and
concrete exercises to practice specific researctpatenties (related to action research). Our
intervention materials can help teacher traifesven teacher trainers without any expertise in the
domain of designing and conducting action resedrt¢h stimulate the development of essential
research skilis student teachers. These research skills are essential not only to become, but also to stay
an excellent teacher.
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Interactivity of the session

Our session will be divided in two major parts. First, the design and the results of the project will be
presented (200) . The audience will/l be chall enged
these results for educational programs. Secondly, the structure and the content of the intervention
materials will be presented, followed by a harais part in which four exercises of four different
research skills wild.l be tested by the audience
be checked during a quiz in small -gactocergssarch As a
assignment produced by some third year students of GR@URUven Education College.
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P&R1.10: 23/11/2011 13.4598 15.10 Rooml0

Practitioner Joris Geaumans

Researcher: Antoine Van den Beemt

Title: The iPad goes to school: discussisgccess factors of tablets in education
Theme: ICT and benefits for learning

Goal(s)/question(s)/problem(s)

The iPad sees a growing interest from educators. This interest and accompanying expectations
resemble the emotions and assumptions about #neelnin the 1990's and video games during the

last decade.Practice based research is necessary in order to move beyond assumptions and to
deliberately decide which educational purposes can be supported by tablets. In this research; the jump
off point shald be student and schoetharacteristics rather than technology. Furthermore, it is
important for educators to acknowledge the diversity in skills, experiences and preferences among
contemporary students, especially in relation to interactive medi@hgsaim of this contribution is to
elaborate on the question about prerequisites for a successful application of ipads in education. This
will be done in perspective of existing research on interactive media. The investigation ideally leads to
welkformulded learning questions preceding the possible application of tablets in education.

Procedure and/or instruments

The foundation of this dialogue session consists of four projects in which ipads are used as a medium for
learning. One of these projects toplkace at a Dutch higher education institution. The instrument
consisted of preand posttests that reported respondents use of ipads and the Internet in general. This
project was finished in the beginning of 20Three other projects, in primary, secopdand

vocational education, consist of interventions with iPads during specific courses such as math. Interviews
and observations are done to investigate the actual application of iPads and subsequent developments

in learning results.

Findings and interpetations

The finished higher education project served as an open exploration of possible uses of iPads in
education. Therefore, it was not guided by a learning question or aim to improve learning results. The
results of the users' setports show (lineid) increase in use of online information and in a more
positive image of the institution. Furthermore the results show a divergence in use of the iPads and
accompanying applications and only limited effectiveness on forcegdéearning results. Preliarin

findings of the other projects will serve as input for the dialogue during the conference.

Relevance for practice and/or policy

The projects show practitioners important factors to be considered before applying tablets in
education. The results empbashe importance of learning questions rather than a specific device as a
starting point for innovation in education. In perspective of existing research on interactive media in
relation to learning, our projects show that tablets enable to differertiatearner characteristics.
However, the full potential can only be reached when schools acknowledge differentiation in their
method and approach to learning.

Interactivity of the session

During the session practitioners will present at least 2 of theomex projects. The researcher will
present the relation to theory in the context of ICT and learning. Participants in the dialogue are invited
to share their own experiences and formulate their own points of interest and attention for applying
tablets n their own professional context. Participation will be provoked by means of hypotheses and
counteeresponses. The focus in the dialogue will be on facts rather than opinions and values.
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Roundtablel.11: 23/11/2011 13.450 15.10 Roonl1
Presater: Loek Nieuwenhuis

Title: Comakership of Workplace Learning in intermediate VET: a methodological
introduction
Theme: Practicebased enquiry methods

Name of presenter of first contribution
Loek FM Nieuwenhuis

Title of first contribution
Comakersip of Workplace Learning in intermediate VET: a methodological introduction

Abstract of first contribution

5 Colleges for VET (vocational education and training) took part in a innovative development project.
Collaboration was organized in three ways:

Acollective learning (national level) of the colleges in the field of workplace learning: knowledge and
practice exchange both on management level and between teacher teams.

A Collective learning (regional | ev éot effectivee t we e n
competence development.
Coll aboration between practitioners and resear

Local development and national research were designed to deliver practice based evidence for
effective training trajectories.

The colleges will present the results of their local design projects, and results will be presented from the
overall research project on the collaborative learning processes. For the local projects we take a
common scope: a PDSA cycle will be used toildeshe collective learning processes in the extended
teams (teachers in VET, Higher Education and company mentors).

Name of presenter of second contribution
Niek van den Berg (Zadkine), Jan Streumer (Rotterdam University)

Title of second contribution
Local research in nursing learning departments

Abstract of second contribution

This contribution focuses on the collaborative research which is carried out in the field of nursing
education. In the extended team teachers from Zadkine (VET), RotterdasityJ(iHfRE) and nursing

mentors from three major hospitals and nursing houses, collaborated with researchers from Zadkine and
Rotterdam University. This collaboration was aimed at improvement and evaluation of the learning
potential of sec al | e d dbelpeaarrtnmienngt sd i n the hospitals and n
VET and HPE run these departments, whereas teachers and mentors have a role as coach and instructor.
A O6Rotterdam Model d for practice bagoadh, indwishel o p me
a PDSA cycle plays a major role. Design of interventions, data collection and evaluation lead in a
cyclical process towards evidence based practice for effective use of the learning department concept.

In the contribution experiences wlilils Bipproach will be presented by researchers and practitioners.

Name of presenter of third contribution
Cindy Poortman (ROC MN)

Title of third contribution
Inputs and outcomes of comakership for learning departments

Abstract of third contribution

ROC Ndden Nederland, Hogeschool Utrecht University of Applied Sciences, and three nursing homes,
invested much effort in establishing and improving learning departments as an alternative to traditional
internships. To realize the next improvement cycle, they interested in the questions 1) to what

extent the learning department is an effective alternative to an internship and 2) how communication
between teachers (school) and mentors (workplace) could be further improved. The first question was
addressed ung evaluation research. In terms of learning results, the learning department is up to par
with internships. In addition, students, teachers and mentors are very enthusiastic about the processes
and results of workplace learning in this context. Foretand question, a pikstudy with workshops
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for teachers and mentors was carried out. Participants were highly involved in improving mutual
communication. This resulted in practical appointments between the participants, and guidelines for
other departmets and institutions.

Name of presenter of fourth contribution

Perry den Brok (Eindhoven University), Inge Veerdonk (ROC Eindhoven)
Title of fourth contribution

Collaboration on guidance: experiences from the Eindhoven region

Abstract of fourth contribuon

ROC Eindhoven organised learning communities arounébaserk learning for several courses

(nursing, facility management, beauty salons). These learning communities were targeted on common
learning on guidance models for interships and inservicestuBesearchers from Eindhoven Technical
University supported these learning processes with developmental and evaluation investigations. This
resulted in empirical data on (problems in) cooperation between college and practice, which in turn
lead towardsthe design of improved guidance models. In a second round of investigatory projects
these designs are evaluated by professionals (teachers and mentors on feasibility) and students (on
satisfaction and results). Eveaebhuabldeg!l 6héopr gae
internships, which is ready for use both locally as well as nationally.

Name of presenter of fifth contribution
Michel Jehee (ROC Leiden), Jeroen Onstenk Inholland)

Title of fifth contribution
Towards a model for schdmhsed,authentic practice

Abstract of fifth contribution

ROC Leiden, together with the Inholland university for applied sciences, developed guidelines and
procedures for designing sesthool based, authentic practice for several courses (IT development;
caterng; administration; care). Small business units, ran by students and teachers, were established,
supported by local employers, in order to work on realistic projects and tasks, commissioned by local
clients. High service level agreements and quality mqaints urged students to deliver realistic
services within authentic conditions. Teacher teams investigated the organizativaiedr&op) and
educational aspects of such warld-schocbased learning environments and evaluated the learning
results witin the scope of a practical curriculum: which added value can be ascribed to these
environments, in comparison with real practice and/or classroom instruction? These included possibilities
to offer extra support for weaker students. The outcomes of daesdopmental investigations have

lead towards guidelines and insights for the use and design of authentic practice within VET colleges

Name of presenter of sixth contribution
Cees Terlouw (Saxion University for applied sciences)

Title of sixth contribubn
Managing expectations of students and practical instructors for workplace learning

Abstract of sixth contribution

VET College ROC van Twente, together with the Saxion University of Applied Sciences, executed
collaborative desighased research with aehers and in a pretegtosttest design that focuses on the
management of expectations of students and practical instructors for workplace learning. Because the
expectations were unclear (6Pl an [/ probtvdym anal )

designed with the teaching team (6Pl an [/ desi gn
(6Study), and reflected for redesign (6Actd&).
learning concerned topics such as preparatoo,mmuni cati on, study career

guidance and judgement . Three departments were involved: Educational Assistant, Middle level
Engineering, and Information Services . Different significant results were found in the three departments
and the groups involved for the topics mentioned

Relevance for practice and/or policy
This complex project, sponsored by HPBO, the Dutch platform for innovation of VET, was designed to
build a bridge between local educational practices and the world ofcatibnal sciences. Local
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development projects and national research projects were designed to deliver practice based evidence
for effective training trajectories for intermediate skills. In the round table we will give insight in the
learning processes whi took place on the different levels organised. This is relevant for the
development of evindecne based practice, both on management level (how to organise innovation) as
well as on team level (organisation of professional learning and quality cycles).

Interactivity of the session

Short presentations by both researchers and practitioners will be invitational for the audience to be
involved in a discussion on the feasibility of evindence based educational development. Break through
methodology (doorkbraakethodiek in Dutch) is seen as a strong policy instrument for quality
development. Researchers, practitioners and policy makers are invited to join the discussion.
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Workshopl.12: 23/11/2011 13.4506 15.10 Roonl2

Presenter: Odile Keulers

Copresener(s) Anne Kooiman

Title: How to organise research within an innovation network of actors from
government, welfare and knowledge organisations to develop and
implement a sustainable methodology for the intensive coaching of multi
problem families.

Theme: Professional developmerteacher(s) and training in the professions

Goal(s)/question(s)/problem(s)

Rotterdam policy aims at supportingrulti o bl em f ami |l i es by &intensive
in a selfresponsible way. This type of supparfinanced for a maximum of one year. In many cases
there is such a multitude of problems, that intensive family coaching is required for a longer period. In
those cases, the rule is that coaching is transferred to another type of professional, wiperisctea

works less intensively. Experience has shown that the first positive results produced by intensive
coaching gradually wear out and that problems start to accumulate again. This raises the question:
where do things go wrong? A new project was ladhdb address that issue by developing a
comprehensive strategy after intensive family coachimg goal was to create an innovation network

to find out how best to maintain the positive results of intensive family coaching and disseminating the
resultsegionally.

Procedure and/or instruments
Rotterdam University initiated and monitored the innovation network2200%:
A Lecturers i n s oc i-moblenwfamili&s artiarhlysedtie kindrof/professional mu |
support.

F r e g u esrwere grgaresed far grofessionals of different organizations in order to discuss their
vision and the methods they use for assistingpralitem families.

New theoretical concepts (like pedagoaqiacal aw
new instrument that is meant to support professionals in analysing the problems.
A Ceefieetion and training of skills scaffolded the learning process.
A Communicati on was organi sed regul arly bet we
managementfahe participating organisations for aligning.
A An educational movie was recorded with four pr
A - The findings were integratperdobilrema fraenw ! miesdr (p
Sepember 2011). New projects with the partners of the innovation network are underway.

Findings and interpretations

These findings were found to be prerequisites for learning within innovation networks:

1. from implicit to explicit ways of learning to creat shared knowledgéase: monitoring knowledge
circulation contributes to the process and results

2. from individual to collective learning: from the innovation questions of professionals to informing,
sharing, developing and implementing of knowledge

3. from problem solving to sustainable development

4. from project capperation to integration of research and innovation

5. complex problem solving needs intensive circulation of knowledge

6. timing, trust, reflection and aligning for constructivistitear

7. money, knowledge and technology can be organised. Yet, the chemistry between actors at a
strategic level as well as the serious commitment to the facilitating role by actors at the management
level are crucial too.

These were some of the more faating developments that took place in the innovation network.

Relevance for practice and/or policy

Students are being trained to become creative innovation professionals. Rotterdam University is taking
its social responsibility seriously by supportind mvesting in the development of the region. The
university is conducting experiments in how-tperate with external parties through the participation

of professors, lecturers and students in innovation networks. They support professionals and their
organisations in solving complex social problems by doing research and developing new knowledge.
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As an extra sphoff effect this translates to lecturers updating their curricula and preparing students
up-to-date for the profession. This way of supportiegional developments is much appreciated by
governments, companies and social institutions and has led to some lagingtiom agreements.

The 2year project has almost come to an end. Professionals asked for continuing the network by
regular intevision.

Interactivity of the session
Program of the Workshop:
I ntroduction:
Present adpracbice i nnovati on
Rel at i npracticeronthearedidalicancepts
B-@ma lEEducational Film presentation (no showing)
Comparing nentees with the aud
What professionals (social wor k gr aegrmwldemes fro
families in your countries?

I n what way do you work on develdpoopléensyy sustaina
A Workshop assignment:
We would like to make the workshop interactive by giving participants a format with criteria to use in
the assignment to create and set up an ideal innovation network for solving a complex social problem.
Participants can either choose to organise the idealvation network in order to face a current
challenge within their own context. Or alternatively, participants can work with the format to reflect on
organising ideal innovation networks for tackling a particular case that will be provided by us.

Too T Joo Joo oo I
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P&D 21: 24/11/2011 09.00 - 09.40 Room 1
Presenter: Caroline Timmers

Co-presenter(s): Jannie Brabewan den Broek
Title: Design and student use of a formative CBA on information literacy
Theme: ICT and benefits of learning

Goal(s)/question(s)/problem(s)

The importance of information literacy within information societies is widely acknowledged. Information
literacy refers to the ability to determine the information need, to access and critically evaluate
information, and to use it effectively to solve peafis. Results of previagsearch show insufficient
information literacy and a tendency of students to overestimate their own information. A formative
computeibased assessment (CBA) was developed to create the opportunity for students to monitor
their kmwledge and skills related to information literacy. Formative assessment is specifically intended
to generate feedback on performance to support student learning. However, feedback can only be
effective when the learner is willing and able to use it.stinity reports on the extent to which students
paid attention to the feedback provided by the formative CBA and factors, such as test length,
supervision, item difficulty, and tesgecific motivation, influencing the attention paid to feedback.

Procedureand/or instruments

First year bachelor students of Commerce (N = 200), Law (N = 200) and Health (N = 165) were
asked to complete a formative CBA on information literacy. Health students also completed a validated
guestionnaire on taspecific motivationAn assessment system was developed for the purpose of
monitoring student attention paid to feedback. Items were selected for the formative CBA from an
existing series of items in consultation with lecturers involved. The length of the formative CBAs varied
between ten and twenty item. Stems and answers of the items were specific for the contexts of
Commerce, Law and Health. When a student completed all the items an overview of correctly and
incorrectly answered items was presented. This overview linkecetabarated feedback page per

item. These feedback pages included the correct response and an explanation of the various concepts
used in the stem and answering categories.

Findings and interpretations

Results show that the attention paid to feedbadkesagreatly between students. In general the
attention focuses on feedback of incorrectly answered questions. In each study approximately fifty
percent of the respondents paid attention to feedback of incorrect answers only. Approximately
another twentfive percent did not pay attention to feedback at all. Results suggest that differences in
attention paid to feedback are influenced by test length, task difficulty andstzestific motivation.
Supervision, however, does not seem to influence the avetagtoa paid to feedback. On the other

hand, results show that indirect and direct supervision lead to a greater impact of feedback as the
number increases of students taking the test. As a consequence, over all the students more attention is
paid to feedback.

Relevance for practice and/or policy

With the availability of computers, it has become easier for educators to provide students with
feedback in formative assessment. The aim of feedback in formative CBA is to support student learning.
For actual larning to occur students need to engage with the feedback provided. Overall, the findings
showed that a large group of student were willing to engage with feedback. The results also show that
this willingness depends on characteristics of the task, sask difficulty and test length. As such, the
research explores variables that influence student willingness to engage with feedback and is relevant
for the development of effective formative CBAs.

Interactivity of the session

The presentation will covepproximately 20 minutes of the session. The remaining 20 minutes will be
used to discuss participants views on and experiences with formative CBA. The following topics will be
addressed:

1)What is the most effective type of feedback?

2)Which other facirs may influence use of feedback?

3)The effectiveness of a formative CBA depends on the way it is embedded in the learning
environment. What is the best way to embed formative CBA in a learning environment?
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P&D 2.2 24/11/2011 09.00 - 09.40 Room?
Presenter: Fer Boei

Copresenter(s): Martijn Willemse & Ria Kleijnen

Title: How to stimulate the development of a research culture among UAS
Teacher Educators: a workplace challenge.

Theme: Professional developmerteacher(s) and training in the prafEms

Goal(s)/question(s)/problem(s)

In Europe Universities of Applied Sciences (UAS) face a challenge concerning the applied research
mandate. By performing this research UAS have to

-contribute to the body of knowledge of the professions in question,

-improve the quality of their curricula,

-improve the professional development of their teachers and

-help companies to innovate.

However, a research culture seems to lack in UAS. Lepori (2008) for example, describes the tension
between the demands ofgdo r esearch and UAS Teachersd | ack o
focus on research. In our research project we aim to contribute to the development of a research culture
among UAS Teacher Educators ( TE) addressihéresultdeft her |
our project and elaborate on these focusing on the question: How to stimulate the development of a
research culture among UAS Teacher Educators: a workplace challenge.

Procedure and/or instruments

Due to the fact that the appliecers e ar ch mandate of UAS is relatiyv
knowledge how UAS teacher educators perceive this new task. Therefore, in 2011 we conducted an
online survey among 508 TE's of seven departments for teacher education within one UAS. We asked
them about their opinion concerning the aims of this research mandate. Furthermore, we asked them
about their self efficacy on research skills and their knowledge of different types of research methods

and the ways in which incorporate research in thecalariFinally we asked them about what kind of

support they needed to carry out research. After analyzing the results of this survey we organized two
focus groups to address the findings more in depth. The findings of this exploring study are point of
departure for further research on the development of a research culture among TE's.

Findings and interpretations

A significant di fference is found between TE'Ss
concerning the aims of applied research. Thedipste more on the fact that research contributes to

their professional development. Significant differences are also found in the self efficacy of TE on
research skills: between educational backgrounds, their participation in research and between the
different departments. In general TE's rate themselves high in researchskills. Striking: they also
emphasize to have little knowledge of research methods and plea for support by expert researchers.
The preference in which way research should be incorporamdrioula seems to be idiosyncratic.
Based on the model of Healy (2005) we found a preferences for three types: research-pased
research guided and research focused curricula. The results raise the questions how to improve the
professional developmeat TE on applied research.

Relevance for practice and/or policy

Contribution to the development of a research culture for applied research is a challenge for many
UAS. Especially, the question how youopmeatin st i mu
applied research skills. What are valuable methods to create a research culture? How can we use
knowledge about learning on the work place to address these quedtions?t hi s present at.i
to address these questions together with théigigants of the presentations. The ideas and answers

which occur during this session can give direction to futures policies and research on this subject.

Interactivity of the session

During this session wedll ur sesearah ampdrtoepesent theresults.t r o d u
With the use of an interactive voting system combined with a couple of specific questions concerning the
interpretation of the results and the possible consequences for further research, the discussion with the
audierce will be facilitated.
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P&D 2.3: 24/11/2011 09.00 6 09.40 RoonB

Presenter: Jos Geerligs

Copresenter(s): Theo van Geffen

Title: The success of training teachers' reconstruction ability

Theme: Professional developmerteacher(s) and training the professions

Goal(s)/question(s)/problem(s)

Questions:

In the projects:

What are the benefits for teachers and students?

What are the possible causes of bottle necks in training supervision to reconstruct events, perceptions
and respectively expeznces, to recognise steps in acquisition of competence, to design learning
guestions with students, etc.?

In the presentation and discussion:

What are relevant research questions with regard to the four training projects?

Goals

In the projects:

Developingeducational approaches to competence based education. A working concept and interested
teachers are necessary prerequisites, but apparently not enough. Participating school managers and
integration in the schools' vision enhance the chances. Will ihdof@e needs to be done?

In the presentation and discussion:

Reflection on omissions.

Procedure and/or instruments

In the presentation and discussion:

Ten minutes to enlighten the Kantian dualistic approach of competence based e@ecativnutes to
enlighten the experience in four projetisenty minutes to generate and discuss research questions

Findings and interpretations

In the projects:

The success of training teachers is hard to predict.
In the presentation and discussion:

New and criticisedesearch questions

Relevance for practice and/or policy

In the projects:

A reconstruction ability of teachers and students is regarded to be a basic critical success factor for the
development of competence based education. It could be the key forligegiati of learning in the
workplace (and for the connection of theoretical an practical learning). This item however is not on the
agenda of teachers' professional development neither on research agenda's. The presentation aims at
1) answers on instrunt@nquestions (how to make the training more successful), 2) putting the item on
the agenda of participants in the conference en 3) discussion about priorities for professional
development and educational research.

In the presentation and discussion:

How o relative outsiders judge the approach?

Interactivity of the session

In the presentation and discussion:

Theo van Geffen will chair and feed the discussios.Geerligs will bring forward informatiorhe
audience is asked to formulate research question
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Presenter: Quinta Kools

Co-presenter(s): Sanneke Bolhuis

Title: How to integrate practitioner research
Theme: Professional developmerteacher(s) and training in the pesgions

Goal(s)/question(s)/problem(s)

Teachers doing their own practitioner research increase their professionalism as teacher. Although the
relevance of practitioner research is stressed by many authors, not many teachers in the Netherlands
are already actively doing practitioner research. However, we notice a broad interest in the
phenomenon. At our Teacher Education Institute dtaigdrs are obliged to perform practitioner
research as a part of their study. Unfortunately they may not see teachkeesr practice schools who

model doing practitioner research. The question is, do students see the benefits of practitioner research
for themselves and their school and do they expect to continue doing practitioner research in their
future job? What catitions do they think they need in school to do practitioner research? What can we
learn from teacher researchers about the benefits and necessary conditions for practitioner research in
schools?[

Procedure and/or instruments

To answer the questions aquiiny was set up, consisting of (A) a study amongst stiedehers and

(B) a study amongst teachers who are involved in practitioner research. In study A a questionnaire was
used, consisting of three parts: (1) lessons learned from practitioner re§Zarmpinion about

practitioner research as teacher (personal value) and (3) future plans for doing practitioner research in

their job as teacher. 146 studetetachers who had been doing practitioner research responded to the
guestionnaire. Study B corsistf interviews with 15 teachers (secondary or vocational education) who

were or had been doing practitioner research. In these interviews questions were asked about the
teachersd experiences with practit iymatendwhighs e ar ch
conditions for performing practitioner research in schools they found important.

Findings and interpretations

Findings from study A show that studeatchers think they have learned how to do practitioner
research. They also think thegvér gained new insights in the topic of their research. 61% of the
studet eachers agree on the statement ©O6practition
in a probl emd. However, 71% of t fomer restarchlietonthes t hi
work of a teacher. In their future jobs studera ac her s donodt expect to d
Findings from study B show that teaching tasks are rivalling with practitioner research, not only in time,
but also in dynamics. Tédng demands immediate action while research demands reflection and time

to read, think, discuss and work out things. Teachers would like to do practitioner research more
together with colleagues and they would appreciate supervision and coaching fromalexte
researchers.

e

I
I
0

Relevance for practice and/or policy

Practitioner research is a professional development strategy which helps teachers to gain new insights in
professional problems they encounter. Equipping (stlidachers with competences to do ptianer

research is equipping them to improve the quality of their teaching, now and in the future. The findings
of our study show however, that practitioner research is not yet seen as a part of the profession of
teachers that needs facilitation and cetence development. Research is often perceived from the
academic research perspective and not as a professional development tool. Discussing this issue with
school teachers, management, and policymakers might increase the awareness of the poteatial value
practitioner research for the professional quality of individual teachers, schools and education.

Interactivity of the session

After presenting our project and findings, we will discuss some statements and questions with the
audience. There are manyiffdrent opinions about the conditions for teachers doing practitioner
research and we would |like to discuss some of th
cooperate with them in (practitiondandfaclateear cho
practitioner research. We look forward to a livelyalission

59



P&D2.5: 24/11/2011 09.00 6 09.40 Roonb
Presenter: Natalie Pareja Roblin

Copresenter(s): Leono Margalef & Jules Pieter

Title: Supporting professional development wiin teacher communities. The role
of the facilitator

Theme: Professional developmerteacher(s) and training in the professions

Goal(s)/question(s)/problem(s)

This paper examines the role of facilitators in supporting professional learning comméniti€sé s ) . Th
study took place in the context of a professional development strategy initiated at the University of
Alcala (Spain) to foster teacher learning and educational change. Drawing on literature concerning
situated and collaborative approachespmfessional development (Lieberman & Pointer, 2008; Wei

et al., 2009) and teacher research (Coch@&nith & Lytle, 2009), this strategy aims at facilitating the
developme n t of PL C86 s Tha diteratuses sugfeats that tfaciktasors are centmal f
developing effective PLCOs (McLaughlin & Tal bert
tasks of PLC facilitators and the ways in which they support professional development and change
remain still underexplored. The goal of this papéo iglentify and analyse the roles of (university) PLC
facilitators, the strategies they used to stimulate teacher learning and change, and the challenges they
experienced in their work.

Procedure and/or instruments

A multiple case study design was use@xamine the role of PLC facilitators. Four facilitators were
purposely selected from different PLCO6s so as
intermediate and advanced) and knowledge areas (social and health sciences). All facilitators were
part of the wuniversityods professional devel opmen
psychology. Their experience as facilitators varied, ranging from one to four years. Two facilitators
were involved with the PLC from its creation, velsetlee other two were assigned at a later stage.

Data was collected through sestructured interviews and document analysis. -Serofured
interviews focused on the facilitatorsdé roles,
f aci | dquarterly epogs@nd logs describing their work with the PLC, critical incidents and personal
reflections. Data were analysed inductively through constant comparisons. Themes emerging from each
case were contrasted in search for common patterns.

Findings and interpretations
Our findings reveal that the role of facilitators was dynamic: it had to continuously adapt to the needs

of the PLC and its individual members as they w
functions typically rangedfom or gani sing the communityo®&s work b
l earning needs, and developing individual s8@ anc

learning by providing training and feedback, encouraging reflection, keeping a ércesncrete

issues of practice, and managing conflicts within the PLC. The strategies most commonly used by
facilitators included (a) providing access to relevant literature and practical examples, and (b) asking
guestions that could encourage teacheneflect on their practice and explore alternative ways of
action. Facilitators experienced the challenge
bet ween providing support and developing PLC06s
simltaneously building a close relationship with the PLC.

Relevance for practice and/or policy

The notion of PLC is being increasingly adopted for the purpose of professional development and
educational reform across many countries (e.g., Onderwijsraad,; Zadton & Briton, 2011).
Consequentl vy, there is a growing interest in ho
more specifically, in what are the roles and tasks of PLC facilitators in this process. The results of this
study contribute to hetter understanding of these issues by illustrating the multiple and dynamic roles

of PLC facilitators and identifying the challenges they experience in their work. Specifically, this study
provides policy makers and professional developers with furttségghis and considerations for

defining the roles, competences and characteristics of (effective) PLC facilitators, which in turn could
guide the design of strategies to provide them with the necessary training and support.

Interactivity of the session
The session will be organised in two parts. In the first part, after a brief presentation of the context and
overall goals of the study, attendants will be asked to write down in one word wiiainistheir
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perspective the main role of a PLC facilitatorngwers will be posted on a wall paper and displayed

next to an overview of our findings so that par
data. Discussion will focus around what are (or should be) the roles of facilitators, which mobee ar
predominant and why, and what competences facilitators need to perform these roles. In the second
part of the session vignettes extracted from th
stimulating discussion about the challengesiexyged by facilitators and the various ways to address

them. Finally, the training and support needs of PLC facilitators will be discussed.
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Crea2.6: 24/11/2011 09.00 8 09.40 Roonb
Presenter: Desirée Haan

Title: How do WE give peer feedback andhat do we use the peer feedback we
get?
Theme: Innovative training and/or learning methods/techniques

Goal(s)/question(s)/problem(s)

At Studio T, an institute for vocational education "Virtual Action Learning" (VAL) is usekkasaige

method basedn the principles of social constructivism (Baeten, 2009). Educational process consists of
face to face and virtual meetings, virtual learning production, virtual learning interaction, and self
study. A very important part of VAL is formative peer feedibd&esearch shows that peer feedback
enriched the learning process. (Gielen, 2007) Confidence and trust is very important (Sadler, 1989)
We want students to give constructive feedback and we want them to use the constructive feedback
they receive to impravthere product.

Procedure and/or instruments

In Virtual Action Learning eleven steps will be made to succeed a task. Peer feedback is step five in the
Virtual Action Learning process. Students are random divided in two groups There will be no structured
procedure for when or how much feedback will be given. Students are not forced to give feedback.
After two months students fill in a survey using in a 5 points Lickert scale. The written documents will be
analysed. The qualitative data will be documentgdrianscript and labelling.

Findings and interpretations

Students made tasks and placed them in there portfolio in a online environment. They gave peer
feedback to each other. The peer feedback was categorised in 6 categories: The categories where:
compiment, proof of reading, comprehension, supplement, improvement and enrichment, (Baeten,
2009). Research shows that students at the age of 16/17 has gave 68,6% constructive feedback
(Haan, 2011).

Relevance for practice and/or policy

Peer feedback enrichetthe learning process, but what does it mean when somebody says the research

is Oexcitingdé? What makes him entitled to judge?
There are different standards

A Economists |
A historians 1
A E d uwaatg evidesce based
A and philosophers dondt care much if no one but
But when they come together to assess many other peoples work they have to explain their criteria and
respect each ot her B $waetxhe earticipaste to €xpesdenae rna giveé Pe@r9
feedback

h m i cal model s,
f r

ke ma
ke d nt kinds of evidence,

t he
i ffe

Interactivity of the session

Participants will give peer feedback to each other in a creative way. The peer feedback will be
discussed and placed in one of the six categories. How many pedivafik is constructive? Did
everybody gave honest feedback. Can people leave the creative session with constructive feedback
and do we see results the next daggive some convincing arguments that your contribution is feasible
Many researches shows thdueaof peer feedback and the last few years more common used, but
often comprehensible. | wantdiscusshe difficulty of giving constructive peer feedback and what to

do with the peer feedback you get. Do you feel it as an attack or do you really detkinmg with the
feedback you get
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Presenter: Annette Hilton

Copresenter(s): Geoff Hilton

Title: How can professional development be enhanced? Evaluating a cluster
based model of ongoing teacher proggsional development and practice
based research

Theme: Professional developmerteacher(s) and training in the professions

Goal(s)/question(s)/problem(s)

The i mportance of teachersd professionalwelldevel op
established (see Luke & McArdle, 2009). Teacher professionalism (i.e. teachers as learners and teachers
as researchers) also impacts significantly on learning outcomes (Downes et al., 2001). While the factors
that contribute to effective professioriaarning of teachers have been described in detail (e.g.,

Guskey, 2000; Hawley & Valli, 1999), there remains a need to describe models of professional
development that respond to such research findings (Luke & McArdle, 2009). This presentation
describes he development and implementation of a professional development model used for
organising practicéased research within school clusters (secondary schools and neighbouring primary
schools) in two Australian st detelogmentandtbe Iqgistiecak ent at
considerations involved. 't will al so present pr
the model, in relation to improving classroom practice and for promoting collaborative firastide

research.

Proedure and/or instruments

This thregrear study commenced in January 2011. Participating teachers and administrators from six
public school clusters, each consisting of at least one secondary school and two or more neighbouring
primary schools, are parti@png in workshops and action research designed to allow collaboration

and development of shared understandings of numeracy teaching and learning. At least two teachers
from each school are involved. The year levels taught range from 4 to 9. The Quegaitiaipdnts

are attending eight halflay workshops while the South Australian participants are attending feur full

day workshops. Between workshops, participants document their classroom practice and student
responses. Following Workshop 2, participamti® surveyed using open questions and-seattured
interviews were held to investigate perceptions of the benefits and challenges associated with the
professional development model and the changes participants had made to classroom-widschool

praci c e . Researchers® journals are used to documi
model.

Findings and interpretations

Strengths of the model include:

Clustetbased workshops facilitate regular crashiool contact and networking, creating camgoals.
Collaboration and shared experiences and ideas build trust, strengthening professional learning
communities. Continuity of student learning and tracking progress across and between grades and
schools is possible.

Multiple workshops allow gradudle v el opment of goal s, expertise, a
support continual knowledge sharing and opportunities for reflection and consolidation, encouraging
persistence to try new approaches. Gnfoimis futre r at i o r

workshop design.

Action Research is supported through access to support and resources between workshops. Time
between workshops provides opportunities for reflection and feedback on practice, to try new ideas,

and plan inclusion of ideasanturriculum.

Involvement of administrators strengthens school culture through consistency obraessages y one o n
t he s a mdieandoalogsetide whole school community to be informed and involved. Administrators
support participants and encourage coitment.

Relevance for practice and/or policy

This study is relevant for practice and policy as it describes a professional development model that is
valued by the participants; effective in changing classroom practice, building acdoclustewide
professional communities, and supporting prastised research; and sustainable in its
implementation. The model combines several key approaches highlighted in the literature regarding
effective professional development for teachers and is useful fay-pudkers seeking to evaluate
available professional development. It can be used and adapted at the system level or by teacher
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educators to develop training programs for teachers. The study provides strong evidence that ongoing
professional development thancorporates practiecbased research and involves staff and
administrators within school clusters is effective for maintaining engagement and promoting
pedagogi cal change. The teachersd ability to us
coleagues at each workshop has been invaluable for the development of a professional learning
community within and across schools.

Interactivity of the session

The session will be interactive through the use of questions to the audience and throughf the use
anecdotes and scenarios from the participating clusters. Sample activities from the workshops will be
used to actively engage the audience to allow them better understand the nature and goals of the
professional development. The audience will be intétedk questions throughout the presentation. At
appropriate junctures, the audience will be prompted by questions relating to the content of the
presentation and these questions will be used to promote discussion of the findings at the end of the
preserdition. The audience will be invited to provide feedback on the findings of the participating
teachers and the study to date.
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P&D 2.8 24/11/2011 09.00 6 09.40 Room 8

Presenter: Horcik Zoya
Title: Traineebs activity anatlonbakedtraining devel opm
Theme: Professional developmertieacher(s) and training in the professions

Goal(s)/question(s)/problem(s)

Simulation based education has been increasingly used since more than a decade in medical education.
The evolution of robe8 can now build more realistic simulators who allow to act a wide range of
scenarios. Simulation is in a subtle relationship between similarity and differences with the goal activity.
It is interesting because it allows to reproduce critical or regtuatisns that can take years in reality

to appear or too dangerous for a beginner to interact with. Those scenarios and simulators are

commonly built on the assumption that maxi mal r
scenario and therefermore important learning and skills are expected. Despite an important literature
on the subject, there are few studies that focus

our study is to document simulabased education withthetrare 8 s poi nt of vi ew.

Procedure and/or instruments

Our research was based on Thereauds oOcourse of
conducted in collaboration with the simulation
most pecisely with ten student nurses in anaesthesia and three teachersgiza $ithulation session
episode. Observations have been conducted with three graduated nurses who were studying
anaesthesia since three month. We collected observation arabrielftation interview data. The
selfconfrontation interviews were conduct from one week to three month after the simulation based

training. The data analysis tried to deconstru
reconstruct it to keep the areng of the activity for the trainee during the simulated scenario. Once the

studentds course of action being identified, a
document the studentds activity and its major co

Findings and interpredtions

The results shows that the traineesd experience
relating to the training situation and the geativity (anesthetize a patient). The engagement toward

the goatactivity does not remain strong constant during the scenario. Another important finding is

that this dynamical experience between similarity and difference toward thetaghals present in

every trainee but is not the same for everyone.

Relevance for practice and/or policy

Simulatia based training is very interesting for a practionner because of its proximity with the goal

activity and the possibilities offred by a fake environment (no harm done to the patient, time and
difficulty level controlled). However, our results show trelistic environment is not relevant because

the engagement of the trainees is not linked to the realism of the environment. In other words: its not the
environment which makes the simulation (external simulation) but the trainees themselves (internal
sinulation). This lead to a modest attitude of the trainer who can only hope and not order learning. Our
hypothesis is that learning occurs in this particular fictional space of the simulation, between work and

pl ay. The trainer fasst eacd isvuittyahllse tehrewierfomrme nto wihrie
as i f o, to experiment, to err.

Interactivity of the session
This presentation will present some recordings of the training session in the simulator. This presentation
will also be based on powpoint presentation, pictures, plans etc.
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Crea 2.9 24/11/2011 09.00 6 09.40 Roond

Presenter: Evie Benetou
Title: The ICT Barometer
Theme: ICT and benefits for learrgn

Goal(s)/question(s)/problem(s)

An action research study took place explp the relation of Information and Communication
Technologies (ICT) with personalised learning. In particular, the significance of ICT practices in the
personalised learning of young primary students has been explored as they were learning English as a
Foreign Language (EFIAn acti on research question emerged:
methodology to become awallt r uct ured personalised approach?
lasted three school years, each year seen as a complete action resgale. Yet, although
consideration was given to collaboration, critical thinking and communication, not all areas developed

as intended. It was understood that a tool to sustain the process was needed. ICT practices came to the
help. The actionreseargqnue st i on was modi fied accordingl y: o0H
wellor gani zed personalisation scheme in | earning?

Procedure and/or instruments

This study mixed action research (AR) withcjgatory action research methods in an effort to
describe and interpret situations taking place in class. Participatory action research (PAR) was chosen
as a means to explore the subject matter within its social context mobilizing all participants into a
query.

(Y1): AIM: Focus on personalisation in learning / Method: A research diary (open format): to capture
events at their happening time, to record routines

(Y2+ Y3): AIM: ICT practices: to sustain personalisation & empower students with choicbal what,
much and when to study / Methods: A docwoehti f e di ary; Questionnaires
on paper; Chat logs (of students' & parents'); Interviews-g¢s@ictured with parents, sestructured

focus groups with students)

Findings and nterpretations

The study shows that (1) the young childrends |
children do not learn differently but they rather learn different skills. ICT practices, thus, could play an
effective role in shaping nelearning environments for young students. Keeping the communication
channels for parental involvement open has been quite disconcerting. The small number of parents that
used the chat service and their answers to Y2 questionndiem triangulatedreveakd that time
restriction, digital illiteracy and limited technical support were barriers in the intention of parents to
communicate by using IdThas been observed that the children enthusiastically favored ICT use while
their parents, although not nteirested, were rather reluctant in using the same ICT system. It appears
that differences in the nature of attitudattitude towards an ICT system/object (ATO) and attitude
towards ICT use in general (ATBay have a cultural connotation.

Relevance fopractice and/or policy

Two important issues are addressed in my study:

[ ICT use empowers students with voice and choice in their learning. Empowerment in learning,

however, holds a unique educative value. As learners themselves manage the proegadane take

lessons in equity, democracy and ethos. Young learners may have a chance to cope with values that are
difficult to explain, and usually unfeasible to teach in class. This carries a theoretical insight for teaching
practice

L] Giventheeasyacces si bi |l ity and the pervasiveness of the
in technology has emerged based on theories related with individual differences, attitudes and
motivation and affordances. Thus, most probably there are changes expectedse BEEchools but

how these will be articulated seems unpredictable. Change should be mapped first and presented next
as concisely and coherently as possible for benefits to be established in education.

Interactivity of the session
Creative session foent : a simulati on, 6The I CT Barometero
Type of activity: informatietmansfer / gap-filling
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Participants: in pairs / groups

Objective: to understand childrends and parent st
ICT use

Description of thactivity: Participants pair up individually or in small groups. Each pair/group gets

two cards The Childdés Viewd and O0The Parentds Vi

empty of information. Each card has got nine numbered and titlec blduk first task is to exchange
information so as to complete all blocks of the empty card and find out what the other point of view is.
The second task is to complete the chart 6The C
common areas oféhtwo points of view are.
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P&D 2.10 24/11/2011 09.00 6 09.40 Rooml0

Presenter: Tony Wall

Co-presenter(s): Dilys Leonard

Title: An Accelerated Practitioner Research Approach for Professio@asStudy
Theme: Practicebased enquiy methods

Goal(s)/question(s)/problem(s)

Negotiated workbased learning pedagogies can be used to successfully engage busy professionals in
higher level learning at universities, across professions and disciplines. Within this approach,
professionals beooe familiar with designing, implementing and evaluating workbased projects which
contribute towards their degree. Yet when these professionals move from the familiar work based

l earning approach to O0r gseseaeracict ddxmemedcehgygifichoiacnu | ar
chall enge. There are a number of reasons for tfF
being objective/outside, diversity of approaches and language in research dextsd most
significantlydt h e 6 e x t r &ing ohpersuadive systematit ingairy (including focus, rigour and
validity). In order to overcome this challenge, an accelerated approach has been developed and
tested in practice with professionals across professions and disciplines, to enable thggnto de
rigorous practitioner research. Data is drawn from one of the largest centres for negotiated work
based learning.

Procedure and/or instruments

This study draws on practice and data from the
studies, onef the largest providers of negotiated, work based univetsitgl learning, globally.
Academics at the Centre worked with practitioner
Based Learningd modul e as p arduateorfpostgiaduater degnee.r Kk b a s
The module delivery team developed facilitative approaches and tools through multiple action research
cycles over the last two years. Each cycle involved a grounded, appreciative inquiry approach by the
delivery team (four aademics), and the wider Centre for critical peer questioning of evidence and

logic, peer validation and idea development. Each cycle generated a new set of tools and approaches
over ti me, including the desi gn edWworkshopnleamingdcor e
materials and ralevelopment of the module specification. The latest version is openly shared and
critiqued.

Findings and interpretations
Critical reflections amongst the delivery team highlighted the initial challenges abovessiilt, aar
new approach was defined based on a O6situated Kkt

on problems and devel opment al areas in their own
practical @ phil osoplriec aplr ocredsesrdp iamndi rkge,y aj ureesw i Gooa
process®6 includes the professionals: in stage !

external sources for insight and direction, and defining research purpose and research quekiions; an

stage 2, defining research approach, data collection and data analysis methods. We have found the
following changes so far: professionals are more confident in designing and critiquing practitioner
research; research designs are more focused, perseasi r eal i sti c, rigorous a
knowl edged; and designs are more strategically
greater strategic impact when the professionals implement these designs.

Relevance for practice and/or paly

6Cripragmbhyi cd research is situated, messdy and d
it is relevant to a variety of communities:
For academic communities who aim to facilitate

and provides an accelerated model to help enhance facilitation practice. It highlights the need for a
different starting point (i.e. not theory), and perhaps different role of published sources of information
and knowledge.

For professional communities wantmgdlve problems and develop areas of practice, the above
study provides a framework to develop a systematic and persuasive approach to do so. It may also be
adapted to be used internally for research and development (R&D) staff development purposes.
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For policy communities, it continues to highlight the need for situated approaches to practice
development, and the distinctive needs of this way of thinking and resedyahisgnot simply an
extension of traditional research approaches.

Interactivity ofthe session
We will make the session interactive by:

A Sharing and demonstrating the accelerated o6cor
A Using and discussing real |ife examples from p
A Encouraging group activity around the exampl es
A Encour agionmgand critigeng q u

A Encour a gdewelgpment amciinmuirg around and of the accerlated process.
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Presenter: Marinka Kuijpers

Co-presenter(s): Frans Meijers

Title: Effects of career guidanceaining on form and content of the guidance
conversation of teachers and on career competency development of
students

Theme: Professional developmerteacher(s) and training in the professions

Goal(s)/question(s)/problem(s)

In this study the effects ahining for teachers, on career dialogue promoting career competency
development in students, are studies. The research questibatiis the effect of training on the form
and content of guidance conversation between teacher en student and the dewmelopareer
competencies in student?

Procedure and/or instruments

For the quantitative part of the study, a quasi experimental research design is used to measure effects.
Questionnaires before and after the training, in the experimental and (smatiggl gpoup amongst
students and teachers are used for analyses. About 150 teachers and 25iispatticipated in the
study.Moreover, teachers that participated in the training, made video recordings before and after
the training. thirty two of thesecordings are used for qualitative research.

Findings and interpretations

The results show that a two daystbftjob training in not effective on a student level. However, when

the offthejob training is followed by ethejob coaching, the professiizing proves to be effective

on student level: students notice that the guidance conversations are more reflective and activating, and
the content is more about self image development, work and career actions than six months before.
Moreover, the (moredareer related guidance by teachers contributes to career development of
student. Not only do we see significant changes in career guidance from the outcome of the quantitative
study, also the observation on guidance conversations show that the consemsatimore career

related.

Relevance for practice and/or policy

Since the 1980s the range of possible occupational and educational choices has increased dramatically
in Western societies. As a result, individuals are faced with a growing pressure tchoiaks, while

at the same time due to flexibilisation of employment relationships and individualisation within society,
less and less direction is provided. As a result of the changing notions of work, schools are increasingly
acknowledging that they kia a responsibility to guide students not only in their academic growth, but
also in their career development. Therefore, schools for vocational education invest increasingly in
career guidance. However, research shows that the focus of careers eduwhtjmiidance is mainly

on helping students with their academic achievement and not on helping students prepare for their work
roles afterwards Unclear is whether teachers are able to perform career conversations with students
and if students are able to refct on their career.

Interactivity of the session
We will present main conclusions of our research in the form of proposition to discuss and we will show
some film clips from our research to discuss.
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P&D 2.12: 24/11/2011 09.00 6 09.40 Room12
Presenter: Francesca Bracci

Copresenter(s): Maria Luisa De Natale

Title: Educational and Professional practices: Trasformative trajectory in
educational work

Theme: Practicebased enquiry methods

Goal(s)/question(s)/problem(s)

The research aims understand and analyse the transformative trajectories that can facilitate or
impede reflective processes. These processes can help professionals working in the educational field
with different roles and families to become aware of the implicit andicixppistemic structures
underlying their practices, producing new forms of knowledge and meanings. The paper is focused on
the social and organisational conditions which foster the development of more inclusive, discriminating,
open and reflective persjptives.There are many questions that need to be answered: under which
conditions can we learn from practice (Schon, 1983)? Under what conditions does the participation in
work practices allow to learn and, above all, under what conditions does thepp#diciin work

practices allow communities to evolve and transform (Wenger, 1998)? What reflective practices do we
need to cultivate to enable learning from experience in a transformative perspective?

Procedure and/or instruments

The aim is to understamndhat educational practices and expert knowledge characterize:

- community of educators working in social and organizational contexts;

- family members acting in informal educational environments and developing expertise.

The research design is mix@zhuatial and transformative. It consists of two Phases that allow to
gradually increase the power and quality of-gaing results.

The survey instruments used were:

- the narrative interview;

- the participant observation;

- the actioaresearch (in particulathe Action Learning Conversation (Marsick, Maltbia, 2010) was used
during the various sessions of the reflective laboratories).

Findings and interpretations

This research findings have intercepted:

- the educational practices that characterize the giffie familiar and organizational contexts;

- the meaning systems that orient decision making processes and behaviors of different actors in
relation to the learning construction and the participation in family and organizational life;

- mode and activitiethrough which different actors translate the framework of véta¢sharacterize

them;

- the transformative trajectories and the processes of cultivation that can be adopted, in a perspective
of action research, to validate and to promote situated knowledge in the contexts implicated.

Relevance for practice and/quolicy

Starting from the debate on the processes of knowledge building and their epistemic fundamentals
(Schon, 1993; Mezirow, 2000; Fabbri, 2007), this research aims at deepening, in an educational
viewpoint, the development of professional and familipistemologies suitable for increasingly
complex social scenarios (Striano, 2009) which underline the deficiencies of technical rationality and the
emergnce of reflective rationality.

Interactivity of the session
Questions, discussion and critical isswkepen problems
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P&D 2.13 24/11/2011 09.45 - 10.25 Rooml
Presenter: Niek Van Benthum

Co-presenter(s): Judth Gulikers, Frank deJong &lartin Mulder
Title: A theory of improvement for teacher professionalization in assessment
Theme: Learningn school, the workplace and communities

Goal(s)/question(s)/problem(s)
Vocational education in The Netherlands is engaged in the introduction of coripatedoeducation
(CBE) (De Bruijn & Leeman, 2011). To strengthen the practice of this cetisasmtivieaching

approach (Si mons, Bol huis & Onstenk, 2000) , it o
(Dochy & McDowell, 1997). However, teachers are usually not trained in designing assessment practices
in CBE (Popam, 2001; BirenbaumQ ) . Therefore, itdéds cruci al to
teachersd professional devel opment in assessment
improvement (Tol). A Tol is a description of how features of a professiongtimagi@m stimulate

teachersd | earning and is often absent in teact

Verloop, 2010). In this study, a Tol will be designed to professionalize teachers in assessment in CBE,
knowing that for professional ddepment in assessment there is not asoredits-all-recipe (Smith,
2011).

Procedure and/or instruments

A literature study has been conducted in the databases of ERIC, Google and Google Scholar on the
themes O6Assessment 0 ,basédlesdsuecsastmeomtd , i M Teammetr e o eo f
O0Professional l earning communities®& and on equi Vv
studies in journals, dissertations and books on the themes. Out of these studies, effectivaninilrventio
professional development of teachers (in assessment) and characteristics of assessment were distracted

and it was summarised how these interventions h
theoretical reconnaissance was appliedtpaesc i f i ¢ prof essionalization p
and team | eadersd assessment practice in Dutch
This resulted in a Tol in which is descon bed oI
teachersd and studentsdé |l earning in that speci f]

mentioned professionalization program.

Findings and interpretations

There is a trend to organise t em@umiyéL® /anlVeemetni ng
al, 2010). Inside a PLC, teachers regulate their own learning in a constant inquiry to improve their
practice which is an identical process of inquiry for the student in an optimal AfL cycle (Birenbaum,
2011). Thus, the charact®LC) and the subject of the professionalization (assessment) stimulate self
regulated learning of both teachers and students who are both in an identical -tmmblearning
processTeam leaders are included in the professionalization to implemernitaa Bigquiry cycle for

the HRD of the teachers and to stimulate teachers to be leariénted in their work which makes

them an example in lfnglearning for their students. The participants explicit their conceptions on
assessment to be able togain t hei r practice in order to stin
assessment, whi c fregulamegleaoningcapadty. udent sd sel f

Relevance for practice and/or policy

Professionalization programs often lack a Tol which hampers the plannegingoo(Van Veen et al,

2011). Knowing that the quality of teachers is the most important factor for the quality of education
(Onderwijsraad, 2011) , i t & sTheiinmpprtance of assessmemt iNNCBEK e  t ¢
(Dijkstra & Baartman, 2011the fundamental changes in the work of vocational educators inside CBE

(De Bruijn & Leeman, 2011) and the fact that teachers are usually not trained in designing assessment
practices in CBE (Popam, 2001, Birenbaum, 2003) implies that if teachers arefesgtigmalized
properly, the danger occurs that assessment pr af
progresses poorlyAn exampl e of a Tol which gives <clari-t
effectiveness of professionalization interventioan shed some light on the optimisation of
professionalization in assessment in CBE.
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Interactivity of the session

After a brief personal introduction and the setup for the meeting, the presentation is started with a
guestion f or trdmember iarseffective grofessmralr dgveldpment activity that you
attended. What were characteristics of the professionalization and why and how were the interventions

effective?0. For a few minutes, t h e Followiag, theo r s s h
theory of improvement is introduced. The remaining 15 minutes will be addressed to discussion about
the theory of i mprovement. I f the discussion wol

of the theory of improvement&tre s you most ?0
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P&D 2.14 24/11/2011 09.45 6 10.25 Roon?

Presenter: Marjon Bruggink

Copresenter(s) Sui Lin Goe#& Hans Koot

Title: Defining special educational needs of SEdtudents in Dutch mainstream
primary education: a tealcer perspective

Theme: Learner diversity and differentiation in the learning environment

Goal(s)/question(s)/problem(s)

The task of the teacher has shifted the last decades, from referringt8Nts to some kind of

special educational provision, imolapting their everyday education to meet the needs of the
students. It is widely acknowledged that individual children in the same classroom can differ regarding
their educational needs, in terms of instruction, strategies and use of materialsleClipsege, Gijzen

en Spaans (2007) describe that thinking in term
2009) is the first step in adapting their education. Educational needs are descriptions of what is
needed for a child in order to achievedecational goals that have been set for them, such as:
(differentiated) instruction, materials, activities, workforms and so on. This presentation will discuss our
paper, which focuses on the question: OSHBMN a t ar e
students in their classroom in Dutch mainstream

Procedure and/or instruments

A questionnaire was conducted containing diverse, practical, every day educational needs. We used
several theoretical and practical models to defines¢hénstructional needs; tasks and activities;
feedback and motivation; taskiented behavior; social relationships and the learning environment. The
guestionnaire was filled in by 115 teachers, regarding -StaNents in their classroom: students who

are in need of more care than others to achieve the goals that have been set for them. The teachers
also characterized of the students in terms of gender, grade, externalizing and internalising problem
behaviour (PBSi, Erasmus, 2000), executive functionsSidicts & Huizinga, 2010), relationship with

the teacher (LLRV, Koomen, Verschueren & Pianta, 2007) andngmsdtence of the student (CBSK).
Data was analysed using factor analysis and correlations to see what kind of educational needs are
perceivedbyt he t eacher , f or -sudefitfanddédfarent edutagopatgoals. of S EN

Findings and interpretations

-We found 13 different, reliable factors of types of educational needs, regarding

instructional needs; tasks and activities; feedback andvatioh; taskoriented behavior; social
relationships and the learning environment.

-Boys and girls with SEN are having similar educational needs, but boys are significantly more in need
of help regarding reducing their (externalizing) behavior in theram, expectations and rules.
-Lowachieving SEsStudents (maths and comprehensive reading) are significantly more in need of
instructional needs, weskiented behavior and repetition than higthieving SEStudents.

-Highachieving SENtudents (mathend comprehensive reading) are significantly more in need of
being challenged, responsibility and independency.

These results show that educational needs can be operationalized in categories and that there are
differences between adoptions that are needech c | assr oo m, regarding dif
students. This help teachers to think about adaptations that are needed in their classroom, to meet the
needs of their students.

Relevance for practice and/or policy

This study tries to contribute to thia r adi gm shi ft From 0a student |
classroom and I cannot teach hi m, because he c
di fficulties focusing, so he needs helpagktting

reported wishes to specify the sets characteristics of students with specific educational needs in
mainstream primary education in The Netherlands and discriminate different sets of educational and
pedagogical needs, so teacher can adapt their intmial, pedagogical and managerial strategies to

the needs of these students. Thisoi®ur knowledgethe first attempt to describe educational needs

of SENstudents based on quantitative methods.
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Interactivity of the session

We will start the preset ati on with some sl|lides about the shid
based assessmento6 and the focus of the study. Th
mindmap regarding oOspeci al educat i ond, shbse miedepss 6 and
wi || be compared-map. aWet wed |lore®dd emitnd he most 0

the white board (flap over); to give an overview. Then, we will inform about our research and the
educational needs we found. After gi@sentation we can discuss the concept of educational needs, in
terms of defining them and whether there are different needs forsg&iERNnts and neBEN students.
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P&D 1.15 24/11/2011 09.45-10.25 RoonB

Presenter: Rien van Stigt

Copresente(s): Annemiek van der Meijden

Title: Impact of final thesis research in applied technical sciences
Theme: Learning in school, the workplace and communities

Goal(s)/question(s)/problem(s)

Leading question is: to what extent is everyday working peattfluenced by the learning effect of

doing research during education (in this case, graduation research in the built environment bachelor
program at our university of applied sciences). In order to enhance the impact of final thesis research,
we have inestigated whether students, after having completed their thesis successfully, approached
novel tasks in their everyday work in a more methothshion than before graduation.

Procedure and/or instruments

Our final thesis research can be described niithtly as a series of steps (Van Weert, T. (2005)
Higher Education: Learning in Ra#d. Springer). By means of an online survey, students were asked to
indicate for each of the methodical steps, whether they already took that particular step in their
everyday practice, prior to the final thesis research, whether they applied it in their research and,
finally, whether they usually apply it in their work on a regular basis. Those respondents who indicated
that we might approach them for more detailed qioeéng were interviewed by telephone in a semi
structured way, in order to find out the reasons for the apparent (lack of) impact.

Findings and interpretations

1. There appears to be a significant learning effect on the following procedural stepssimetbearch
approach: searching, finding and using information, analysis of collected data (in view of the relevant
literature), distinguishing between major and minor issues and clearly conveying findings.

2. Some activities are (first) developed durimglif thesis research, but not often used afterwards; most
mentioned of these are: detailed mapping of the problem, formulating an appropriate and realistic
goal, formulating SMART criteria in advance, describing methods and techniques and establishing a
stucture for the written report.

Some useful recommendations can be derived from these results; for instance, without losing sight of
activities mentioned under # 1, it might be worthwhile to stress the importance of explicitly describing
goals, methods anttiteria throughout the educational program.

Relevance for practice and/or policy

In higher education, both in academic universities and universities of applied sciences, the final thesis
serves as a masterpiece through which students demonstrate\theartet able to perform research in

a methodologically sound fashion. In applied sciences, especially, we believe that such skills are
necessary in order to perform new professional tasks. Although in scientific literature attention is being
paid to learnhg outcomes of thesis research (e.g. Ryder, J. (2004) , Bioscience Edjmatiah E

volume 4), often, and specifically in the case of professionals who are not researchers in the first place,
usually only research f i nhkireseqrsh peocess are evaldaechand 6 b e
little is known about the impact of final thesis research which, in many cases, represents a considerable
fraction of the curriculum.

Interactivity of the session

We intend to present our findings and conclusions subsequently, discuss recommendations which
can be derived from the results, both those we have already stated ourselves and those which are
contributed by the participants of the session.
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P&D 216: 24/11/2011 09.45 - 10.25 Room4
Presente Jan Schrooten

Title: How to enhance researchcompetencies and how to design researchprojects
in a practical orientated bachelorproof?
Theme: Practicebased enquiry methods

Goal(s)/question(s)/problem(s)

This academic year we have changed the wédpaahelorproof has to be made. A student has to start

with a practical problem or question and has to design a practical research in the field of secondary
schools. In some of the themes a student has to design an improvement of school practice; for example
a thematical project, or an excursion,... We are now struggling with a few questions:

- how can we integrate such themes in a researchbased bachelorproof? (in the researchcycle we're
using)

- Are there good methodological instruments for designing ress&rc

- Wich are good practices of practical research in secondary schools?

Procedure and/or instruments
- presentation of paper and problent'll still have to translate the presentation in attachement
- interactive session guided by a few concrete quest

Findings and interpretations
/

Relevance for practice and/or policy

I think a lot of institutions of higher education are struggling with the integration of
researchcompetencies in their curricula. We have chosen to use the bachelorproof, tadinvgeae
concrete problem. By discussion about our 'good practice' colleagues can find inspiration for their own
practice at home. We, from our side, can use a fresh view on the way our bachelorproof is organised
and how researchcompetencies can be erldandeacher training.

Interactivity of the session

After a presentation in wich i describe the problems we're facing, i'll show the audience a few
guestions. If there are a lot of people i will divide the group in little groups and give them the task to
make two suggestions or good practices. After this we're presenting our findings to the group.
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